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MASTER OF ARTS IN ENGLISH EDUCATION
GOALS AND OBJECTIVES

By the end of the program, successful graduates will be able to
demonstrate:

I Expertise in literature and literacy instruction by

I 1 gaining advanced knowledge of the expanded canon of American, British, and world
literature through the study of special topics, figures, epochs

I 2 gaining advanced knowledge of scholars and scholarship on the expanded canon of
American, British, and world literature

I 3 gaining advanced knowledge of the biographical, cultural, and economic factors
which affect the production of literature

I 4 understanding various theoretical and critical approaches to literature and literacy
instruction and assessment

I 5 understanding theories of composition and rhetoric, and research about writers and
learning to write

I 6 understanding purposes, genres, and conventions of written, spoken, and media texts
I 7 understanding various theories of composition instruction and assessment

I 8 applying advanced knowledge of texts, scholarship, theory, and approaches to the
design of curricula and assessment instruments for students with diverse needs

II Knowledge of and planning for diverse learners by

II lunderstanding developmental, emotional, and cultural factors which affect adolescent
learners

IT 2 understanding exceptionalities and cultural differences which affect diverse learners
IT 3 designing curricula and selecting methods which engage diverse learners and afford
them opportunities for success

11 4 reflecting upon the design of curricula and selection of methods, evaluating their
success with diverse learners and adjusting instruction accordingly

I11 Expertise in research by

III 1 embracing critical inquiry and intellectual challenge

III 2 conducting their own research in the areas of literature, literacy, and composition
III 3 using library and electronic resources to retrieve information

III 4 designing procedures for collecting data :

IIT 5 analyzing, interpreting, and judging their own and others' research

I1I 6 organizing and presenting research in papers and other means

I1I 7 employing computer technology to retrieve, organize, and present research
III 8 understanding procedures for selecting and administering tests and other
measurement tools

I1I 9 monitoring and modifying instruction based upon student assessment




IV Application of advanced knowledge and skills to their teaching of

diverse learners by

IV 1 planning curricula that reflect intellectual rigor and a superior understanding of NC
Standard Course of study

IV 2 using technology as appropriate to support students' learning

IV 3 identifying and employing the best pedagogical practice for specific settings and
diverse learners

V Reflection on Personal, Intellectual, Pedagogical, and Professional
Growth by

V 1 initiating inquiry and research which supports and improves curriculum and
methodology in teaching of literature, literacy, and composition

V 2 participating in planning and evaluation of curricula and methodology as a
constructive group member

V 3 mentoring beginning teachers and/or collaborating with colleagues

V 4 presenting research and practice at workshops, local, state and/or national
professional meetings

V 5 improving curricula and practice in response to reflection as well as input from
parents, students, and community leaders

V 6 reflecting upon personal growth
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Sandy Watkins
Capstone Reflection Essay
10/28/02

Philosophy of Teaching Literature and Literacy

In the fall of 2000, I began the journey of obtaining a Master of Arts Degree in
English Education from the University of North Carolina at Pembroke (UNCP). Little
did T know then the profound and lasting effect this program’s goals, objectives, and
course work would have on my abilities to teach English to students in the 21% century.
Although my philosophy of teaching literature and literacy changes and grows on a daily
basis, the rigorous program has formed a firm foundation from which my philosophies
are based. This program has:
Advanced my knowledge and expertise in literature and literacy;
advanced my knowledge of planning for diverse learners;
. encouraged me to gain knowledge and practice my skills in teaching diverse
learners;
advanced my knowledge in research and refined my research skills;

and finally, has encouraged me to reflect on my personal, intellectual,
pedagogical, and professional growth.
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Knowledge & Expertise in Literature and Literacy

Before attending graduate classes at UNCP, I was struggling with my abilities to
teach literature to a diverse population of 7™ graders who were generally not interested in
reading. In fact, when asked to read, my students would immediately begin moaning and
groaning. It was quite obvious to me that in the day and age of television and computers,
reading was the last thing my students were interested in. Core course EED 552, The
Teaching of Literature, combined with educational psychological theories introduced in
elective course EDN 550, Applied Educational Psychology, helped me get my hard to

reach, focus challenged, diverse groups of 7* graders back into reading.




In EDN 550, I was introduced to the thoughts and theories of Dr. William
Glasser, which have all had a profound effect on my teaching philosophy. One idea
Glasser illuminates is that in order to motivate students to learn, their needs must be
satisfied in their classrooms or they will find a way to satisfy their needs without the
teacher. He claims that students have five needs: fun, freedom, survival, power, and love
(30). Ifteachers don’t satisfy the majority of these needs when they teach, teachers will
lose their students’ attention and the students will not learn a thing. Now, when planning
literature or writing units, I attempt to make my lessons as need satisfying as possible.

To capture their interests, I try to keep up with the latest “fads.” When I can relate to
students on their level, I know I can make learning meaningful to them.

In EDN 550, I was also introduced to the ideas of Howard Gardner, who has done
extensive research on the different kinds of human intelligences. Being aware of these
different intelligences and learning styles, I try to vary my instruction and assessment
methods as much as possible. I want the majority of my students to feel successful. In
the literature classroom, many different types of intelligences can be utilized by using the
different approaches to literature that were taught in EED 552: formal, genetic,
intertextual, mimetic, pragmatic, and reader response.

Keeping Gardner’s research about different the different types of intelligences in
mind, I realized that reading is a very inactive activity; an activity that is difficult for my
students whose strongest intelligences lies in the bodily-kinesthetic and/or visual areas.
To help reach the numerous students with bodily-kinesthetic and/or visual intelligences, I
took an idea from Mary Kooy and Annette Chiu called active reading and turned their

ideas into the “RAPS” method of reading in my classroom (see artifact #1). The “RAPS”




method of active reading makes the inactive method of reading active and visual, thereby
satisfying the needs of my bodily kinesthetic and/or visual learners. After implementing
this into my reading lessons, the moans and groans about reading continued, but I
alleviated the chronic sleeping problems in my classroom. Active reading helped to keep
the students awake, helped them with their reading comprehension, and gave me “a
window into their minds” allowing me to see what they were and were not understanding
when they read (Kooy and Chiu 83).

Obviously I still had one major problem to tackle in my reading lessons, the
moaning and groaning. I still needed to satisfy my students’ needs to have fun, freedom,
and power. 1 discovered that these needs can often be met by studying literature
mimetically and/or pragmatically. The unit plan I developed for EED 552 centered on a
pragmatic approach to Dr. Martin Luther King, Jr.’s Letter From Birmingham Jail. The
students first read the Letter by using the “RAPS” method. After reading and discussing
the Letter to insure comprehension, we engaged in a pragmatic unit of study whereby the
students considered that teenagers during the Civil Rights Era made a difference in their
communities by taking part in sit-ins and protests. The students asked themselves how
they could make a difference in their community, school, and/or church group. From this
the students worked in groups to develop various potential school, community, and/or
church clubs whose missions were to “make a difference.” Many quality clubs were
developed from this activity and many of these clubs still actually exist. This pragmatic
study met the needs of my students and erased all negative moaning & groaning sounds

from my room.




Along with gaining advanced knowledge of various theoretical and critical
approaches to reading, gaining advanced knowledge of the expanded canon, scholars, and
scholarship of American, British, and world literature was also a requirement in the
English Education Masters Degree program at UNCP. I was able to gain this knowledge
as well as advanced knowledge of the biographical, cultural, and economic factors which
affect the production of literature in the following three courses: Native American
Renaissance (ENG 514), Literary Journalism (ENG 516), and Americans in Paris (ENG
565).

To complete my studies of teaching literature, I felt like I needed more skills in
diagnosing reading problems. By taking elective course EDN 534, Diagnosis and
Correction of Reading Difficulties, I learned how to use diagnostic reading instruments to
determine the nature of a student’s reading difficulties. After learning how to diagnose a
reading problem, I was then taught how to prescribe a program of corrective and/or
remedial instruction based upon a diagnosis (see artifact #2).

Knowledge & Expertise in Rhetoric

Unlike my old reading lessons, having students fall asleep during one of my
writing lessons was generally not a problem. However, seeing students nearly pull out
their hair in frustration and confusion was a problem during my writing lessons before
EED 551. Keeping the theories of Glasser and Gardner in my back pocket and studying
the theories and ideas of Janet Emig, Nathaniel Norment, Jr., Ruby K. Payne, David
Ausuble, Eva Vera Muniz, and many others helped me improve and change my

philosophy of teaching writing in many ways.




Writing is a complex, multi-task activity, making it a very difficult subject to both
teach and learn. Because writing is so complex, many approaches to teaching writing,
including my own approach, encouraged teaching writing in a step-by-step format.
Getting away from this step-by-step format because of the research findings of Janet
Emig, Nathaniel Norment, Jr., and Ruby K. Payne was the single most significant change
that I made in my philosophy of teaching writing. I changed my step-by-step/linear
approach of teaching writing to a recursive/problem solving/whole-to-parts approach.

Flower and Hays explain that a writer faces several problems when writing: it
may be a knowledge problem, a language problem, or a rhetorical problem (Lindemann
28-29). With students in my classroom visibly pulling out their hair in frustration with
writing, I knew that they were definitely encountering many of these same problems.
The bigger problem, and the source of their hair pulling, was the fact that many of my
students did not have problem solving skills to solve the writing problems they were
facing. Ruby K. Payne points out that all students, particularly impoverished students,
have little or no problem-solving skills and/or cognitive strategies (116-140). After
reading Payne’s book, a “light bulb came on” for me. I realized that in order for my
students to become better writers, they needed to learn problem-solving strategies. I
knew I needed to teach problem solving skills along with the writing process.

In a quest to find the best teaching practices for developing problem-solving
skills, I discovered an old, fun, practical, and researched-based method of teaching
problem solving skills. The method is called Problem-Based Learning (PBL). PBL has
its roots in the medical field, helping future doctors develop the problem solving skills

they need and use on a daily basis to diagnose and treat patient illnesses. In a PBL unit, a




student is presented with a real-life problem to solve. To help students solve the
problems, teachers demonstrate ways to organize problems, thoughts, questions, ideas,
and research into graphic organizers. To solve the problem, students go through a
recursive process of investigation and inquiry. In finding the solution to the problem,
they “move forward, hit dead ends, revisit data, revise their thinking, choose new paths,
and move on” (Stepien & Pyke 380). This process of moving forward, hitting dead ends,
revision, and moving on clearly mirrors the writing process.

Itook EED 551 in the fall of 2001. During this time, terrorists struck America on
September 11™. After these events, the War on Terrorism was the only topic my students
wanted to discuss. With a central topic that everyone in the class was passionate about, I
developed a writing unit around the War on Terrorism. The unit was grounded in the
North Carolina Standard Course of Study (NCSCOS) for both language arts and social
studies, formatted as a PBL Unit along with the cognitive rhetoric model, researched
based, fun, and practical (see artifact #3). This unit helped my students develop critical
thinking skills, encouraged goal setting, and helped them to see writing and learning as a
recursive process.

Another key element of change in my teaching of writing philosophy was in the
area of assignment sequencing. Instead of just “starting somewhere,” I now know of
many researched based, assignment sequencing models to go by. In my Unit Plan for
EED 551, I used Iris Tiedt’s Pyramid for writing assignment sequencing. It is a model I
still use in my classroom today. I particularly like this model because it allows the
students to start with simple tasks and build up to more difficult tasks. This model is also

in tune with the ideas of David Ausubel, a language acquisition theorist that I was




introduced to in an elective course, Second Language Acquisition (ENG 583). David
Ausubel’s Meaningful Learning Theory contends that learning takes place “Through a
meaningful process of relating new events or items to already existing cognitive concepts
or propositions---hanging new items on existing cognitive pegs” (Brown 83). Following
Iris Tiedt’s Pyramid allows my students to move gradually, hanging new knowledge and
skills to knowledge and skills already attained.

Assessment

Along with learning how to better plan and teach literacy skills through
researched-based approaches, I was also required to discover, develop, and use
researched based methods of assessment. In EED 551 and EED 552 I gained knowledge
in using rubrics and portfolios as assessment tools (see artifact #4). In core course
Applied Educational Research (EDN 566) I learned about testing validity and reliability.
In EDN 566 I also learned how to use research and various assessment tools in my
classroom to solve a variety of problems by collecting, analyzing, and presenting data to
my students.

Before my course work on assessment at UNCP, I was already using rubrics and
portfolios in my classroom. However, after researching how to use these assessment
tools, I discovered that I hadn’t been using them correctly. In my classroom, portfolios
were simply trash containers that were used to collect student work. The rubrics I
developed were simple check sheets with vague descriptors that often left my students
confused. After doing research on the correct ways to use these assessment tools, I
discovered and implemented these tools correctly. I also realized that portfolios and

rubrics complement the theories of both Gardner and Glasser. Portfolios allow students




to show growth in, and mastery of, skills in literature and literacy through a variety of

|
methods that best match each student’s individual learning style and preferred
intelligence area(s). Portfolios give each student a sense of freedom and power to choose
how he/she wishes to present and prove growth and/or mastery of skills. Rubrics give the
students a sense of survival because the students know exactly what is expected of them
before they attempt an assignment.

In the area of assessment, I also learned that I no longer had to be the sole
evaluator in the classroom. I learned that a lot of learning takes place when students are
asked to evaluate themselves and each other. Inthe reflection process that quality
portfolio assessment requires, students learn how to reflect on their learning. Ruby K.
Payne points out that rubrics help students “evaluate their performance and learn how to
improve on that performance”(135). In my research on assessment, I learned that student
self-evaluations can also take place during oral, one-on-one reading and/or writing
conferences between the teacher and student. During these conferences, students can
verbalize their learning experiences to the teacher. This one-on-one conference can be
expanded to student led parent/teacher conferences. In this type of conference, students
comment on their own progress in class and back up their comments with visual proof in
their portfolios. This type of conference is much better than talking to the parents
without his/her son or daughter present. These types of conferences not only help
students become better self-evaluators, they also help hold the students more accountable
for the work he/she is doing in class.

Asking students to lead parent/teacher conferences is a stimulating and rewarding

experience. Asking students to evaluate me as their teacher proved to be even more




stimulating and rewarding. Taking this step was probably the single most risky step 1
have ever made as a classroom teacher. However, by taking this risk, my students have
helped and continue to help me teach them better. In my action research paper for EDN
556, I documented how allowing the students to assess my performance as a teacher and
implementing the concepts developed by Glasser and Dr. Edward Deming improved the
attitudes, behaviors, attendance, and academic performance of the students in my 7%
grade communication skills classroom (see artifact #5).

The most significant change I made in the area of assessment was in the area of
data collecting and sharing. Before my graduate studies at UNCP, the only data I
collected on the students in my classroom was attendance and daily grades. This data
was kept secret and shared only with individual students, parents, and the office helpers.
The coursework in EDN 556 helped me understand how to solve many classroom
problems by simply gathering, analyzing, and then sharing the data with my students. I
now collect all sorts of data in my classroom and use the data to enhance student
performance (see artifact #6). For example, at the end of each nine-week grading period
I compute the report card grade average for each class. Then, using an excel chart, I
create a chart that compares all six class averages. From this chart, I ask each class to set
a class goal to raise their class average by a certain number of points, or to beat a certain
class’ average by the next nine-week semester report. By sharing the data with the
students rather than keeping the data hidden, I can encourage my students to set
classroom and individual goals.

I have obviously gained a lot in my understanding and use of classroom

assessment. Portfolios, rubrics, writing workshops, reading and writing conferences, and
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student led parent teacher conferences are all now a solid part of my teaching reprotiore
and philosophy. I will also continue to ask students to evaluate my teaching and continue
use data collection and analysis to enhance student learning.

Planning for Diverse Learners and Applying this Knowledge to Teach Diverse

Learners

Being born and raised in the small, rural, 100% white, middle-class, mid-western
town of Superior, Nebraska put me at a disadvantage when trying to teach, reach, and
relate to the racially and economically diverse classes of 7™ graders I was teaching in
Laurinburg, North Carolina. Because I knew this was my biggest weakness as an English
teacher, I made it a point to research best teaching practices for teaching to African
American students and/or children of poverty. All of the following courses and activities
significantly helped me plan and teach the diverse learners in my classroom: preparing
the CASE annotated bibliography on teaching to diverse learners (see artifact #7); taking
elective courses ENG 523, Phonetics and Phonology (ENG 581), and Native American
Renaissance (ENG 514); core course Literacy and Literature in Context (EED 500); and
reading Understanding a Framework of Poverty by Ruby K. Payne and Literacy with an
Attitude by Patrick Finn.

In Laurinburg, North Carolina I could expect about 60% of my students to be

African American and around 80% of them to be economically qualified to eat free or
reduced meals. My immediate concern with diversity was being able to reach the
children that fit into one and/or both of these categories. I brought this concern to Dr.
Robert Reising, professor of EED 500, who encouraged me to do a research project on

the life and works of Shirley Brice Heath. By engaging in a study of her works, I learned
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why children of different economic backgrounds act, speak, write, and learn differently.
Much of her thoughts and ideas were also reflected in the books Understanding a
Framework of Poverty and Literacy with an Attitude. Through these works, I was able to
see and understand concepts I didn’t, and couldn’t, learn by growing up in a middle-class,
White town.

These works broadened my horizons and have helped change my teaching
philosophy, making me more empathetic and understanding to the needs of my African
American and/or poverty stricken students. I now understand the effects that culture has
on language. Before understanding the effects of culture on language, I considered the
Black English that my African American students used to be wrong and a sign of
ignorance. I got frustrated when my African American students would tell me that they
didn’t want to talk like white people and I shouldn’t make them. After reading and
studying these works I became more empathetic to their pleas and learned to teach
different levels of discourse in my classroom instead of just expecting my students to
know that there are different levels.

In ENG 581, I studied and researched the phonetic discourse features of African
American dialect. Through this study, I was able to pick out common phonetic and
grammatical differences in African American students. These differences often caused
my African American students to make spelling and grammatical errors when writing or
speaking in a formal register. By tape recording and sharing these findings with my
African American students I am better able to help them discover and change these

tendencies as needed when using the formal register (see artifact #8).
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In addition to not having knowledge on how to teach African American and/or
children of poverty, T had no idea how to teach students in my classroom whose first
language was not English. Knowing that the numbers of ESL students in America’s
classrooms were rising quickly, I knew I needed to be prepared to teach ESL students.
Taking ENG 583 and doing a research paper entitled “Helping Monolingual Teachers in
Multilingual Classrooms” helped me to be prepared to teach the ESL students that come
into my classroom (see artifact #9).

Reflections on personal, intellectual, pedagogical, and professional growth

One of the biggest areas of growth in my teaching philosophy was adding to it the
important element of keeping a classroom reflection notebook. In this notebook, I reflect
daily on how I’m feeling, what things in the classroom are going well, and what things
are not (see artifact #10). 1 also found that asking my students to use the last 5 minutes of
each class to record and reflect on how they were feeling and what they learning was
quite helpful. Sharing these reflections with each other also helps us grow closer together
as we talk about and find solutions to problems that we are experiencing in the classroom.

From my experiences and research at UNCP, I grew professionally and became a
strong leader in the Scotland County School System. Scotland County Schools is a part
of the North Carolina Partnership for Excellence program. This program is founded on
the ideas of Deming and Glasser. My principal realized that the foundation I built my
teaching around matched the goals and objectives of this district-wide program. Because
of this, I was asked by the Superintendent and my principal to teach the faculty and staff
about the foundations of this program. I lead a two-day long workshop with the staff and

faculty at Carver Middle School. Because of my success with the faculty at Carver, I was




also asked to present at the state-wide North Carolina Partnership for Excellence

Conference in Raleigh, North Carolina.
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Artifact #1

“RAPS” Method: Active Reading and Lesson Plan

The “RAPS” method of active reading was a method that I came up with by

combining several ideas and theories. Howard Gardener points out that humans have

several intelligences. Reading is a very inactive activity; an activity that is difficult for

students whose strongest intelligences lies in the bodily-kinesthetic and/or visual areas.

The “RAPS” method helps make reading more active and visual. Not only does this help

the students, but it also gives the teacher “a window into their minds” (Kooy and Chiu

83). By reading and interpreting what the students have written down during a “RAPS”

reading session a teacher can see what the students comprehend and what they do not.

By developing this method of active reading, I have meet all of the following

goals and objectives in the English Education graduate program at UNCP:

Goal 1.9: applying advanced knowledge of literary texts, scholarship, theory,
and approaches to the design of curricula and assessment instruments for
students with diverse needs

Goal 2.1: understanding developmental, emotional, and cultural factors which
affect adolescent learners and the management of their behavior

Goal 2.2: understanding exceptionalities and cultural differences which affect
diverse learners

Goal 2.3: designing curricula and selecting methods which engage diverse
learners and afford them opportunities for success

Goal 2.4: reflecting upon the design of curricula and selection of method,
evaluating their success with diverse learners and adjusting




Active Reading...

The "RAPS"” Method

Respond: (wow! cool! dumb!)

Ask questions: (Who?What?When?
Where?Why?How?)

P redict: (I wonder? I bet...)
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Lesson Design
Class: Communication Skills
Date: 3-7-01, ongoing
Content: Active Reading

Instructional Supplies: Transparencies of MLK’s Letter, Active Reading ‘Raps”
method notes, and Active Reading rubric

Measurable Performance(s) *Bloom*: The learner will demonstrate the ability to
actively read.

Information/Input Exchange: Active reading is reading with a pen in hand. As you
read, you make marks in the passage and on the side margin: you may underline, circle,
draw pictures, summarize, etc. Active reading helps the reader understand and picture
what is going on in a reading passage.

When you actively read you should follow the “RAPS” method:

“R”espond to what you are reading by making comments such as: Wow!
Interesting! Stupid! Etc.

“A”sk questions when you don’t understand something you’ve read or when you
run across one of the 5 W’s (who, what, when, were, why).

“P”redict what will happen next in the story.

“S”ummarize large paragraphs.

Provide students with a copy of the Active Reading Rubric. I will use the Active
Reading Rubric to grade your active reading.

Modeling: Provide students with a copy of Martin Luther King, Jr.’s Letter from a
Birmingham Jail. Model on the transparency what active reading “looks-like”.

Activities *Bloom*:
1. Listen and discuss active reading: what it is and why it’s important.
2. Write notes on the “Raps” method.
3. Discuss the active reading rubric.

Check For Understanding: Circulate the room to be sure students are correctly actively
reading.

Guided Practice: Give students a portion of MLK’s Letter to actively read. After
students actively read the section, model on the overhead transparency what should have
been underlined. Do this throughout the Letter as reinforcement.

Independent Practice: Ask students to actively read sections of MLK’s Letter
throughout the unit. Provide other types of literature for the students to actively read as




well. To supplement the unit use: an excerpt from Hunger of Memory, by Richard
Rodriguez, an excerpt from Narrative of the Life of Frederick Douglass, by Fredrick
Douglass, and My Life with Martin Luther King, by Correta Scott King.

Assessment: Students will be assessed on their active reading, according to the Active
Reading Rubric, on the following selections:

1. Martin Luther King, Jr.’s Letter from a Birmingham Jail

2. The excerpt from Hunger of Memory by Richard Rodriquez

3. The excerpt form Narrative of the Life of Fredrick Douglass by Fredrick
Douglass

Closure: Ask students to evaluate the usefulness of Active Reading in a reflection
journal.
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from Narrative of'thé Life of Frederick Douglass

by Frederick Douglass

Y

P 5/0 \

[
04

My new mistress proved to be all she
appeared when I first met her at the door—a
woman of the kindest heart and finest feel-
ings. She had never had a slave under her
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{L.f-b (v\’— — But, Alas! tl‘ll‘:. kin ' ad but a short
time tojremain; 5L1L} . The fatal poison of
(‘(g’ flrrebpr f[IHl])iC-'pD erwas—aleeg d) in her

hands. and brmn(cmnmemt its infernal
4 .
workf That cl’lce Undt‘i e influence
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tmé she asssted me in learnmﬁ to spell
\'Jords of three or four letters. Just at this
pomt ol my progress, Mr. Auld found out
fivhat was going on, and at once forbade Mr4.
Au]d to instruct me further, telling her,
J amo’ng other things, that it was unlawful, as
Well as unsafe, to teach a slave to read. To
usé his own words, further, he said, "If .
yol teach that nigger (speaking Of_____\_e'_ge___l__a
m there would be no keeping hi
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Ilghtmg hurting, destroying
pudent not showing respect
tranqut[ calm
irresponsible
\ one pleases

not showing a sense of duty; doing as

ouglass explams whyTE; nlng to read and write was so |mpor+am to h4m

It would forever unfit him to be a slave. He

would at once become unmanageable, aild of

no value to his master. As to himself, i

could do hin good, but a great deal of ,

“harm, It would make him discontented and

unhappy.” These words sank deep into my /
heart, stirred up sentiments within that lay
slumbering, and called into existence an

entirely new train ol thought. It was a new f
and special ¢ i

mysterious thifigs

Lmderstandik)g had struggled, but struggled

in vain. [ now understood what had been to £
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pathwjlv ﬁ'mm slaver}' to freecdlom. It was just -
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W m{[i wanted, and [ got it at a time when | -
st expected it. Whilst [ was saddened X

the |

by Jt llmeht ol losing the aid of my kind [
mh{ru‘a [ was gladdened by the invaluable
m.:»{ulcufim which, by the merest accident, I
hadl gained from my master. Though con-
scipus af the difficulty of learning without a
ttﬁa}‘her’l set out with high hope. and a fixed
purpo-:f,z' al whatever cost of trouble. to lear
HoW To/read. The very decided manner with
wTwT‘ﬁTe spoke, and strove to impress his
wife with the evil consequences of giving me
inatmctlon served to convince me that he
was/ deeply sensible of the truths he was

1 Lgéring. [t gave me the best assurance that I
ight rely with the utmost confidence on the
results which, he said, would flow from

! aching me to read. What he most dreaded,
at I most desired. What he most loved,

ommenced started; began uS
revelation something revealed or making known, Y
especially something surprising

.~ perplexing puzzling
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that T most hated. That which to him was

great evil, to be carelully shunned, was o me
a great good. to be diligently sought: and the
argument which he so warmly urged, against

my learning to read, only served to inspire

Think It Over

Pre i a desie and detenmination Lo learn,
In learning o read. Towe almost as much to
the bitter opposition of my master, as to the
kindly aid of my mistress. [ acknowledge the
benefit of both.

1. According to the excerpt. how did Frederick Douglass view his mas-

ter's opposition to educating slaves?

2. To gain support for what cause did Douglass write his autobiogra-

phy? What made him an effective witness?
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rederick Doug!a;es@scag;ecl from slavery in 1838]ar~d later became a leac 11“93&%.
rom the money he earned writing and lecturing. Douglass was able to buy his freedom. In
s ‘“ 'xr@ Doudtass wrote Narrative of the Life of Frederick Dou uglass. In the following excerpt,
o S '(:!( Douglass explains why learning to read and write was so important to him. ¢ NeMaA
b’ {1 My Mprovcd to be all she It would forever unfit him to be a slave. He
appeared when [ first met her at the door—i would at once become unmanageable, and of
woman of the kindest heart and finest feel- no value to his master. As to himself, it
ings. She had never had a slave under her could do him no good, but a great deal of
V. control previously to myself, and prior to harm. It would make him discontented and
\ / her marriage she had been ¢fépenidend upon unhappy.” These words sank deep into my
i her own industry for a living. She was by heart, stirred up sentiments within that lay
trade aeaver: and by constant application slumbering, and called into existence an
>((> Wmmhmﬂmd_— entirely new train of thought.w,
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[\ 2 not deem it iirfpudent or unmannerly for a in vain. I now understood what had been to
\[f)'/ 0/ ,éh\ri to look her in theface. The meanest me a moskpitplexingdifliculty—to wit, the
2 \} /\Q sldw was put fully at ease in her presence, white man's power Lo enslave the black man.
) f} { \ and none left without feeling better for hav- It was a grand achievement. and I prized it
|. E}UJ \ highly. From that moment. [ understood the
\)},P o K) ' pathway from slavery to freedom. It was just
J iu\ But. ala>! this kind heart had but a shorL what [ wanted. and [ got it at a time when [
hd\ time to remain such. The fatal poison of the least expected it. Whilst I was saddened
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~ Mrs. Auld. she very kindly commenced to teacher, I set out with high hope, and a fixed
\g;-n__‘, teach me the A, B, C. After [ had learned purpose, at whatever cost of trouble, to learn
q} this, she assisted me in learning to spell how to read. The very decided manner with
™\ words of three or four letters, Just at this which he spoke, and strove to impress his
point of my progress, Mr. Auld found out wife with the evil consequences of giving me
what was going on, and at once forbade Mrs. instruction, served to convince me that he
Auld to instruct me further, telling her, was deeply sensible of the truths he was '
O among other things, that it was unlawful, as uttering. It gave me the best assurance that I
Lr:-f*t . WMJQ_LQQQ&@W To might rely with the utmost confidence on the
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Artifact #2

Case Study: Diagnosis and Prescription of Remedial
Reading Instruction

This case study shows how I was able to improve my ability to teach reading by
being able to use, administer, and interprei: several diagnostic reading instruments. By
learning how to use diagnostic reading instruments, I’ve become more confident in my
abilities to determine the nature of a student’s reading problem(s). After diagnosing the
problem I am able to prescribe a program of corrective and/or remedial instruction to help
correct the problem.

This case study provides proof that I have met all of the following goals and
objectives in the English Education graduate program at UNCP:

e Goal 3.5: analyzing, interpreting, and judging research

e Goal 3.8: understanding procedures for selecting and administering tests and
other measurement tools

¢ Goal 3.9: monitoring and modifying instruction based upon student assessment

e Goal 4.3: identifying and employing the best pedagogical practice for specific
settings and diverse learners




Case Study #1

Kristen Russell

8th Grader
13 years old
White

Female
June 10-11, 2002




Questions For Interviewing

. s &
Student Bk yforo  KuSSe (| Age_ |~ Grade. .
Date: (/// /v School ('Cirvey Tnterviewer ity o 1
1. Do you like to read? Yes No
Yes: Why do you like to read? v~ Yamda net ¥ ealls /
No: Why don? you like to read? : i i e
: | O S e J/.'r‘r',-:_'i/ ¢ o e =
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2. Are you a good reader? Yes ____ No_L—

Yes: Why do you think so?
No: With what par’rs of reading are you having trouble?
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USually hove 4 Go 4o Sutines school  PecadSe
S A L _/r o : T
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3. If you were gomg to r'eud a sfory about sharks what would you do first?  AS
OOUENS “/ () CroC G (LEpe il 1. (N rrod out

//I";' O ¢ A2 / o )f’) f

4. What do you do when you come to a word you do not know?
Do you do anything else?

J ) . (A 1O and e 11 ) v it
"jlr‘ - £C rj//x'{/ /-.-" 72 ;-/'(;u = ,/f'.;f",l.f § o ('.' ¥ rhe CIH1C 7o ”f/
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5 Whu+ do you do when you do not under'sfcmd what you have read? ' ;
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6. Are there some things about reading that you enjoy?
Yes: What are they?

[Nt 1 Gy .

7. Are there some things about reading that you don't like? What are they?
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8. What is the best story or book you have ever read?

)/ (7S /ZO( & [“(u/(«; //)/f/‘-JJ L, il
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9. What would you like to learn to make you a better reader?
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10. What is reading"
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11. Can you read without a book? /
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12. Why do people read?
Why do you read?
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Interpretations and Recommendations
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assassmenf to Instruction: An

Application Worktext for Elementary Classroom Teachers. (pp. 101). New Jersey: Lawrence Erlbaum
Associates, Publishers.




Student Name: Date:

Air Travel

Air travel is the newest and fastest way to carry people. Air traffic grows each
year.

Airplanes can go a long way in a short time. People in a jet ride in comfort. They can
eat meals on the plane. They can listen to music. They can watch a movie. Airplanes come
in many sizes. Some airplanes can only fit two people. Others can carry 300 people.

Some airplanes move only cargo. Cargo can be boxes, machines, or food.
Most mail is sent by airplane. Airplanes are very important to our way of life.

All the large cities in the United States can be reached by air. In fact, we
can go to any country by air. Travel has been made easier because of airplanes.

Flying planes need help so they don't crash into each other. Control towers
are found in every airport. The tower is usually at the top of a tall building. The tower has
glass walls all around. The people who work in the tower help the pilots. They watch radar
screens to be sure the airplanes don't crash. They tell pilots where to fly and land. They
also tell them when to take off. These people help pilots when the plane is in trouble. Many

people work in airports to help the pilots.

*

* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An
Application Worktext for Elementary Classroom Teachers. (pp. 101). New Jersey: Lawrence Erlbaum
Associates, Publishers.




Student Name:_f/ 1 5HeY Kussell  pate: “/idlo” Passage Grade Level -

Air Travel

Air travel is the newest and fastest way to carry people. Air traffic grows each year.
Airplanes can go a long way in a short time. People ina g’ef mé}(f:- comfort. They can eat
meals on the plane. They can listen to music. They can watch a movie. Airplanes come in many
sizes. Some airplanes can only fit two people. Others can carry 300 people.
Some airplanes move only cargo. Cargo can be boxes, machines, or food. Most mail
is sent by airplane. Airplanes are very important to our way of life.
All the large cities in the United States can be reached by air. Infact, we cango to
any country by air. Travel has been made easier because of airplanes.
Flying planes neenfhelp so they don't crash into each other. Control towers are
found in every airport. The tower is usually at the top of a tall building. The tower has glass walls
all around. The people who work in the tower help the pilots. They watch radar screens to be sure

the airplanes don't crash. They tell pilots where fo fly and land. They also tell them when to take

off. These people help pilots when the plane is in trouble. Many people work in airports to help the

pilots.
216 words
Substitutions ( Repetitions ¢
Additions @' Reversals O
Omissions i._' Self-Carrections l
Words Aided (

* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An Application
Worktext for Elementary Classroom Teachers. (pp. 101). New Jersey: Lawrence Erlbaum Associates, Publishers.




Student Name:{ (. Sler [usacll Passage Grade Level "

Air Travel Comprehension Questions

% 1. According 1o this story, what are some things people can do in a plane? (eat meals; listen to
music; watch a movie)
eat, gp othe— pPlaces

4

It STEAN Fo eSc

| 2. Where is a control tower? (at the top of a tall building; in an airport)
/N A ‘_a';:_: 7 /J ;‘f YA 1 L ./* AJC

|- 3. What is said that makes you think air travel is safe? (People watch radar screens; people
help pilots.) , . 1. ;
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-

- { 4. Why do you think the control tower has glass walls? (so people can watch the planes in the
air and in the airport.)
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= 5. How rs a pilot like ‘rhe driver of a car? (They steer the car or the plane.)
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6. What is another title for this story? (Flying: Going by Air)
/ 4 /’ Vet o€ S

- 7. Why has travel been made easier because of airplanes? (We can go farther and faster.)
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— 8. What does the phr'ase move cargo mean? (carry boxes or freighf)
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An Application
Worktext for Elementary Classroom Teachers. (pp. 102). New Jersey: Lawrence Erlboum Associates, Publishers.




Oral Reading Behavior Analysis Form

| 7 R ¥, = (o -~ .
Student__[NISTEN KU sSell Date of Testing / 10jo2
Passage Grade Level >

Text Student's Semantic Syntactic 6raphic Comments
_ Word Response | Appropriateness | Appropriateness | Similarity
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Self-correction (SC) Rate (number self-corrections/total errors) =
Words Aided or Prompted (words given by examiner):

Comprehension Accuracy Rate (number correct/total questions) =
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*Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An

Application Worktext for Elementary Classroom Teachers. (pp. 107). New Jersey: Lawrence Erlbaum
Associates, Publishers.




Student Name: Date:

Pirates

Pirates sailed the seas many years ago. Pirates hunted and stole treasures on land
and on the seas.

Men became pirates to get rich. As sailors, men were paid low wages and conditions
were usually poor on a ship. Piracy offered men a chance to get rich quickly. As pirates,
they shared in "the loot."

Millions of dollars of riches were stolen by pirates. They would capture gold, silver,
jewels, and money. Then they would divide it and take it back to their homes.

There was a lot of trouble on pirate ships. The men would fight among themselves
and were usually not happy for very long. In fact, captains didn't last long. When the men
got angry or unhappy, they would elect a new captain. The old one was thrown overboard or
killed. Two famous captains were Captain Kidd and Blackbeard.

Every crew had articles, or rules, written down. The rules set out the way pirates
should act on the ship. The punishment was also spelled out in the articles. But no one has
found any record yet of someone "walking the plank."

No one has ever found a real map of buried pirate treasure, either. Some ships that
sink in the ocean are thought to have treasure still on them. But the map with the big "X" is

just a myth.

* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An
Application Worktext for Elementary Classroom Teachers. (pp. 105). New Jersey: Lawrence Erlbaum
Associates, Publishers.
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Pirates

Pirates sailed the seas many years ago. Pirates hunted and stole treasures on land and o
the seas.’

Men became pirates to get rich. As sailors, men were paid low wages and conditions were
usually poor on a ship. Pira}efy offered men a chance to get rich quickly. As pirm‘es,ﬁ"he—i/- shared in
“the loot."

Millions of dollars of r'ic:h_?s were stolen by pirates. They would capture gold, silver, jewels,
and money. Then they would ‘.ciil.\;i[;:ie. it and take it back to their homes.

There was a lot of trouble on pirate ships. The men would fight among themselves and were
usually not happy for very long. In fact, captains didn't last long. When the men got angry or
unhappy, they would elect a new captain. The old one was thrown overboard or killed. Two famous

Buck
captains were Captain Kidd and Blackbeard.

Every crew had articles, or rules, written down. The rules set out the way pirates should
act on the ship. The punishment was also spelled out in the articles. But no one has found any

record yet of someone “walking the plank."

No one has ever found a real map of buried pirate treasure, either. Some ships that sink in

ol

the ocean are thought to have treasure still on them. But the map with the big "X" is just c.|r11y{I'|'rr N/
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An Application
Worktext for Elementary Classroom Teachers. (pp. 105). New Jersey: Lawrence Erlbaum Associates, Publishers.




Student Name: ! \Sten) Vu sell Date:

0_/ . __Passage Grade Level [ __ /

Pirates Comprehension Questions

1. Why did men become pirates? (to get rlch)

’ ""F,-':j__.; A Ll wiegd 12 I--'/ ‘ ’L €3 7/1,(//7 needed & / ot

2. Name two famous captains (Captain Kidd and Blackbeard—must give both)
f :' {( ;a‘; (T ¢ X AN / Ymeade E/5e

3. What were the articles on a pirate ship? (the laws or rules)

/73/3/ \3/ /)c)/(’j // caSire /7 7(1//5 /)1 7 -%/7@ ////(//{S

4. How are the articles on a ship like rules in school? (They both teli how to act and give the
pumshmen‘l‘ if you br'eak the rules.)

. 1 ~ ;f"/} Yy e ")
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5. After the pirates stole the treasure, what did they do with it? (divide it; share it)

“Thasy Sha wed )5 s TR Er G offer

6. What would cause the pirates to become angry or unhappy with their captain? (Answers will
vary; this is a hypothesizing question. Reasonable answers would include: They disagreed
with ’rhe copfam over treasures, cop‘l‘m n was unfalr ‘rhey were at sea too long, etc.)

AR S ST or s feaeuinte - R ey
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7. What is a myth? (a story; a legend)
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8. Why do you think people invented the story of buried treasure maps and walking the plank?
(Answer's will vary.)
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Tnstruction: An Application

Worktext for Elementary Classroom Teachers. (pp. 106). New Jersey: Lowrence Erlbaum Associates, Publishers.
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Oral Reading Behavior Analysis Form
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*Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An
Application Worktext for Elementary Classroom Teachers. (pp. 107). New Jersey: Lawrence Eribaum
Associates, Publishers.




Student Name: Date:

Air Pollution

In the 16t century, Queen Elizabeth often refused to visit the city of London. She
said that the air was too polluted. The pollution came from smoke from burning coal fires.
When fuels are burned, they emit smoke that has poisonous gases. Most pollution today is
caused by the same thing.

About 85 percent of the air pollutants in the United States are found in smoke.
The main producers of dangerous gases are cars, factories, and power plants. The burning
of trash and garbage also add pollutants to the air.

Some air pollutants are blown away by the wind. When the wind is not blowing, the
smoke does not go away. Smog results from a mix of fog and smoke. Smog usually happens
in very large cities. Tt looks like a dirty cloud.

The pollutants in smoke and smog can cause disease. Air pollution is harmful to the

nose, throat, and lungs. It is a threat to our health.

* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An
Application Worktext for Elementary Classroom Teachers. (pp. 109). New Jersey: Lawrence Erlbaum
Associates, Publishers.
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Air Pollution
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In the lé}"cenfur‘y, Queen Elizabeth often refused to visit the city of London. She said
5S¢

that the air was too polluted. The pollution came{fro.n?smoke from burningﬂ coal fires. When fuels
are burned, they 'érm[‘f smoke that has poisongus’gases. Most pollution today is caused by the same
thing.

-

About 85 percent of the air polluf&n{;ﬁsiin the Umféa)---é,mes are found in smoke. The main
producers of dangerous gases are cars, factories, and power plants. The burning of trash and
garbage also add pollu’rhnrﬁ; to the air.

Some air pollu’rciﬁ#;are blown away by the wind. When the wind is not blowing, the smoke
does not go away. Smog results from a mix of fog and smoke. Smog usually happens in very large
cities. Tt looks like a dirty cloud.

The pollutents in smoke and smog can cause disease. Air pollution is harmful o the nose,

throat, and lungs. It is a threat to our health.
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An Application
Worktext for Elementary Classroom Teachers. (pp. 95). New Jersey: Lawrence Erlbaum Associates, Publishers.
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Air Pollution Comprehension Questions

What causes air pollution? (burning gases; poisonous gases)

y (._I_.ZTJ--/’)"“-‘*'( A / S

What is smog? (a mixture of smoke and fog)

foqg arxd Smoke. pert loge i

. Why does smog occur? (The pollutants are not blown away by the wind and they mix with the

fog.) _
'//(//){‘-:L'; IYNA (L //; e (i r”f" aul”— el
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Why does smog usually happen in large cities? (There's a lot of smoke from the factories
and more cars in bigger cities.)

//t 0r€ [l ( SNV € / ,)("-'/73(' oS 1N Dy L'f/(‘/( 4 ’ / / 5
because Htore qre mae peaple aud cars

Why is air pollution harmful to our health? (We breath poisonous air and it can harm our
lungs, etc.)
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What does emit mean? (give out; send out)

AT Star €.

How is pollution today the same as pollution in the 16™ century? (They burned coal which
gave of f pollution and we burn coal, oil, gasoline, and other gases.)
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* Mariotti, Arleen Shearer and Susan P. Homan. (2001). Linking Reading Assessment to Instruction: An Application

Worktext for Elementary Classroom Teachers. (pp. 96). New Jersey: Lawrence Erlbaum Associates, Publishers.




Oral Reading Behavior Analysis Form

Student_¥ (! : Date of Testing_ s /‘”«’ <
Passage Grade Level .
Text Student’s Semantic Syntactic Graphic Comments
Word Response | Appropriateness | Appropriateness | Similarity
™ o Al AJO Ves g
P = - = )
From (from) NSO No Ad
Cond Cepl L ¢
g : o o0
ENiF it N/o N/ Y¢S S Al
‘ﬁllir'/’f_f//( {. . - [/'(:"\‘ l/(;»f)‘ /(/(77(> [ ‘/}"f).; #i hl /7/)v
il eS| Fo i pnas NO ALC yes ’C{;.'If". / rg;
t ? . )¢ I v
| / t |
Fw\fxifmiu(\ s *jb,)\ i~ avis ALO (//(;‘«i\ ﬂm :
7
Reading Level: Ind_v~ TInst_ 4~ Frus.

Word Accuracy Rate (number words correct/total words in passage) = A2 7/ ‘el

Self-correction (SC) Rate (number self-corrections/total errors) = i";?/ =/

Words Aided or Prompted (words given by examiner): (f'\

sl I
Comprehension Accuracy Rate (number correct/total questions) = - )/ s

Solving Strategies Used:

(g

1 NER

/”I cr A

ot A ) L

<)

/743

“Mariotti, Arleen Shearer and Susan P. Homan. (200!) Linking Readmg Assessmen’r to Instruction: An
Application Worktext for Elementary Classroom Teachers. (pp. 107). New Jersey: Lawrence Erlbaum

Associates, Publishers.

_ Yoo
= = "j e

e
)’_’




Summary Sheet

Student: Kristen Russell

Grade: 8

Sex: Female

Date of Testing: 6/10/02

Test Administrator: Sandy Smith

School: Carver Middle School
Teacher: Ms. Hecht
Birthday: 4/5/1989

Age: 13

Informal Reading Inventory (IRI) Test Results 6/10/02

Student Passage Grade Level | Word-Recognition Comprehension
Percent Correct Percent Correct
Kristen Russell 3 99% 88%
" 4 97% 50%
" 5 93% 63%

*According to the Betts Criteria (Mariotti 77), Kristen's independent reading level,

instructional reading level, and frustration reading leve/ are as follows:

Independent Reading Level 3

Instructional Level

4

Frustration Reading Level 5-

Listening Level

3

*Kristen's listening level was determined by evaluating her comprehension scores on
the three, leveled reading passages given to her during this IRI. To determine her listening
comprehension grade level, a score of 70% or above was looked for on the comprehension
questions answered at the end of each reading passage (Mariotti 62). Therefore, according
to this IRI, Kristin's listening comprehension grade is at grade level three.

Reading Strengths

attends to initial phonic cues
e uses prior knowledge to help comprehension
e repetitions in oral reading are used to self-correct and/or to take extra

time to pronounce an unfamiliar word
e uses word parts to attempt to develop meaning from unknown words
o is conscientious about her reading and is not afraid to self-correct




Reading Needs

o Her reading level is well below the grade level that she is in.

¢ She needs to focus on word endings, making sure that they are read
correctly. Sixty-three percent of her reading errors came from various
mistakes on word endings.

o Structural analysis of word endings needs to be taught and reviewed.

e She needs to learn how to discern a main idea from the ideas presented in a
reading passage, instead of relying too heavily on prior knowledge.

e Using context clues to discern word meanings needs to be taught and
reviewed.

Instructional Recommendations

Reading Materials
= Provide independent reading books that are leveled at a grade three difficulty.
= Provide instructional reading materials that are in both grade four and grade five
levels of difficulty.
= Be sure that all teachers, especially content area teachers, know and understand her
reading level. With this information they can provide her with materials appropriate
to her reading level, helping her be more successful.

Morphology Study ..have her study different word formations including prefixes, suffixes,
and inflectional endings.
= Collage. Have her create a collage using words containing prefixes and suffixes
(Crawley 24)
= Suffix study. Have her study the meanings of suffixes. This could be set up ina
“spelling/vocabulary-list* format. Give her a list of 10 suffixes and their meanings
at the beginning of the week and give an oral test at the end of the week.
= Flash Cards. Have her make flash cards with suffixes spelled on the front and the
suffix meaning on the back. These can be studied alone or with a partner.
= Suffix Bingo. Have her make a bingo card, writing one suffix in each square of the
bingo card. Call out the meaning of the suffix and have her place a bingo chip on the
suffix that matches the definition called.

Syllabication... have her divide words into syllables, especially longer words. Syllabication
should help her with the pronunciation of longer words. Better pronunciation should, in turn,
help comprehension.
=  Auditory Discrimination. Have her listen for the number of syllables in words
pronounced orally. Then, have her clap her hands or top her fingers to discern how
many syllables are in each word.




Discerning a Main Idea..
= Using Headlines. Cut articles out of a newspaper. Cut the headlines from the
articles. Have her read the articles and develop headlines for each article.
Compare the headlines she develops to the actual headlines in the newspaper. If
she is having difficulty with the activity, tell her that a newspaper headline is
usually made up of a subject and a verb (Crawley 55).
=  Writing Summaries. Have her read a short paragraph and write a one-sentence
summary (Crawley 55).
®= Questions. Use questions like the following to direct her attention to main ideas:
o Tell me what you think the story is about.
o What do you think the best title for the story is? (Crawley 55)

Using Context Clues
= Selecting the appropriate word to complete a sentence. Give her a sentence with

a word missing. Provide two or three words from which she may select (Crawley 30).
To improve word-ending recognition, the replacement words may be two or three
different forms of the same word.

0 Then they would (dive, divide, diver) it and take it back to their homes.

o0 The burning of trash and garbage also add (pollutions, pollutants, polls) to

the air.

Interpretations and Recommendations

Kristen exhibits good phonological knowledge and uses prior knowledge to discern meaning.
She is frustrated by reading at school and therefore does not enjoy reading. Parents and
teachers can try any of the suggested ideas above to improve Kristen's difficulty with
ending sounds, main idea, and using context clues to figure out word meanings. At school,
teachers need to be informed of her independent, instructional, and frustration reading
levels. As teachers provide more materials for her that are on her reading level, her
frustration with reading in school should decline. She also needs to be given more
opportunities to read about topics she enjoys. With a more positive experience with
reading at school, Kristen's reading levels should rise.




Artifact #3
Unit Plan: Using Problem-Based Learning (PBL)
and Current Events to Teach Writing

This unit plan was developed by combining several ideas and theories that I was
introduced to during my English Education graduate studies at UNCP. The unit plan is
grounded in the North Carolina Standard Course of Study (NCSCOS) for both language
arts and social studies, formatted as PBL unit, grounded in the cognitive,fhetoric model,
researched based, fun, and practical. The unit helps students develop critical thinking
skills, encourages goal setting, and helps students see writing and learning as a recursive
process.

This unit plan provides proof that I have met several goals of the Master of Arts in
English Education Program, such as:

e Goal 1.6: understanding theories of composition and rhetoric, and research
about writers learning to write

e Goal 4.1 planning curricula that reflects intellectual rigor and a superior
understanding of the NC Standard Course of Study

e Goal 4.2: using technology as appropriate to support the students’ learning
literature, literacy, and writing

e Goal 5.1: initiating inquiry and research that supports and improves
curriculum and methodology in teaching composition :
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Sandy Smith file:///C|/My Documents/My Web Page/PBLMoving.html

"Honey, where are we going to

1of3

Afghanistan

Bangladesh

g 0‘9 H

Here's the Situation

Ulga and Ulsa Tuck live in
Afghanistan. They have been
married for four years and have
one child, their son Aslama.
Aslama is only two years old. He
and the family dog, Mip, are
inseparable. Mip stays near
Aslama all the time, protecting
him from harm. Ulga and Ulsa
know that they must move out of
Afghanistan in order to keep
their family safe from the
probable war that will be fought
in or near Afghanistan due to the
recent terrorist bombing of the
World Trade Centers in the
United States. The family can
only move to Bangladesh or
Nepal. Ulga and Ulsa have come
to you, their travel guide, for
advice. They have asked you to
make the decision for them.
What will you advise them to do?
Do you think they should move to
Bangladesh, or should they move
to Nepal?

Ulsa Tuck
Ulsa is 26 years old.
She has spent much
of her life working in
various farms, but she
really enjoys baking.
Selling bread at a
bread stand in Kabul
was one of her major
sources of incomes
before she married
Ulga. She enjoys
spending time with
her son, reading the
Quran, and hiking in
the mountains.

Ulga Tuck
Ulga is also 26 years

old. He has been a
rice farmer all his
life. He also enjoys
fishing and wouldn't
mind earning his wages
as a fisherman. One
of his biggest goals in
life is to have his son
Aslama attend school.

10/30/01 7:56 PM




Sandy Smith file:///C|/My Documents/My Web Page/PBLMoving.html

He enjoys spending
time with his family,
working hard, and
reading the Quran.

Aslama Tuck

Ibony : Aslama is two years
You are Ibony, the Tuck's old. He likes playing
travel guide. It is your job to with the family dog,
figure out which place, Nepal Mip. He loves going on
or Bangladesh, will be the best walks with his mother
. . and also loves to take
place for the Tuck's to live. baths.

Mip Tuck

Mip is 3 years old. He
loves hiking in the
mountains with Ulsa
and Ulga. He also
loves swimming. He
knows his mission in
life is fo protect
Aslama.

2of2 10/30/01 7:59 PM




Unit Plan Overview

The following boxes indica;te the SCOS goals that the students will meet in this unit plan:

Language Arts
1. Goal 6.01: Model an understanding of conventional written and spoken expressmn (and
be able to discern appropriate discourse for various communities).

2. Goal 3.01: Examine the effectiveness of style, tone, and use of language by
writing clarification, point of view, and narrative essays (appropriate for a
specific audience).
Goal 3.02: Use the problem-solution process by constructing essays that respond
to a given problem by proposing a solution that includes relevant details.
4. Goal 1.02: Explore expressive materials that are read, heard, or viewed by

¢ Generating a learning log or journal

° Maintainin% an annotated list of works read/viewed.

(V)]

Social Studies a
1. Goal 3: Locate major physical features and suggest the influence of their location
on life in Asia.
2. Goal 4: Assess the significance of the physical and cultural characteristics of
geographic regions within Asia.

Finally, both the cognitive and social rhetoric models consider using workshops
and personal reflections as best practices when teaching writing. Therefore, instilled in
this unit plan are a few personal behavior goals related to group settings and personal

reflections for the students to meet.

1. Goal 1.03: Interact in group settings by:
e Responding appropriately to comments and questions
e Offering personal opinions confidently and appropriately
o Giving appropriate reasons that support opinions
e Soliciting and respecting another person’s opinion
2. Goal 1.04: Reflect on learning experiences by:
¢ Analyzing personal learning growth and changes in perspective
° Examininxg changes in self throughout the learning process




Tiedt’s Pyramid

% 3. Evaluate
7. Revise, Edit
6. Word Usage

5. Writing effective sentences
4. Formuila Essays
3. Narrative essays
2. Journal Writing

1. Oral Language Foundation: Role Play

A Snapshot of the War on Terrorism Writing Unit Plan
Following Tiedt’s Pyramid

Step 1: Role Play
In pairs, role-play a typical
conversation between a 7%
grader and a parent. The
conversation should be
about how the teen’s day
was at school.

Step 2: Journal Writing
In your journal, write about
a typical day in your life
during the school year.
Organize the journal in time
order by starting with what
happens in the moming,
then in the afternoon, and
ends with what happens at

Step 3: Narrative Essay
Pretend that you are an
Afghan refugee living in a
refugee-camp. Write a
narrative essay that explains
what a typical day in your
life is like. In your essay
use time order and sensory
details to explain and

night. describe.

Step 4: Formula Essay | Step 4: Formula Essay Step S: Writing Sentences
In EOG writing test format, | In EOG writing test format, | Participate in daily oral
write a letter to the Afghan | write a letter to President grammar activities to help
family, the Tuck’s, Bush explaining to him why | you recognize sentence
explaining why you think you think we should or structure errors.
they should move to should not continue the War
Bangladesh or Nepal. on Terrorism in

Afghanistan.

Step 6: Word Usage
Read two versions of
Cinderella, one version
using the formal register
and the other using the
casual register. Compare
and contrast each version.
Finally, assess the clarity of
each.

Step 7: Revise and Edit
Participate in peer editing
writing workshops. Use
rubrics to self-evaluate your
own writing.

Step 8: Evaluate
Maintain a portfolio of all
work. Complete a self-
evaluation of each project.
Then, reflect on how you
have grown as a writer after
having participated in the
writing activity.




Assignment #1
Step 1: Role Play

Time: 1 day

Purpose: The purpose of this role-play is to introduce the students to the most basic
form of communication, oral storytelling. In this stage, students become familiar with
language register terms such as: formal, informal, and/or everyday language. They are
also introduced to sequencing terms such as: time order, least important to most
important, most important to least important, etc. Introducing these terms in this stage
will help students develop vocabulary needed to compare and contrast the different
modes of discourse used throughout the unit.

Procedure:

Place students in pairs.

Ask the students to decide who will act as a parent and who will act as a student
(Remind them that they will get to play both parts before the day is over. This
may help them make their decisions more quickly and with less resistance).
Once students decide on who is who, the teacher tells the students that the roll
play takes place at home after a typical school day.

o The teacher hands the students the roll-play scenario (appendix 1).
e Students act out their roles-and then switch.
Debrief

L}

After students role-play, a teacher-centered class discussion is held about the type
of language the students used when telling the story.

In the discussion, students should be exposed to words such as: casual, informal,
and/or everyday language.

A discussion on sow each student tells the story to their partners should also take
place. .

In this discussion, emphasis should be put on story sequencing words such as:
time order, least important to most important, most important to least important,
etc.




Assignment #2
Step 2: Journal Writing

Time: 1-2 days
Purpose: The purpose of this journal assignment is to move the students to the next level
of discourse, casual or informal writing.

Writing Goal 1.02
e Students will generate a learning log or journal

Procedure: The assignment should be presented as a low-stakes assignment. In other
words, the journal entry should notreceive a major grade, and should not be graded for
mistakes in grammar or spelling.

Day 1:
e Present students with the “My Day” organizer (appendix 2) and give them the
following journal assignment:

o In your writing journal, write a “diary entry” about a typical day in your
life during the school year. The handout will help you organize your diary
entry into time-order. Because this is a “diary entry” you don’t need to
worry about spelling, mechanics, grammar, and/or punctuation. Just write.

e Present students with the “My Day” journal rubric (appendix 3). Inform the
students that this rubric will tell them how you will grade their assignment.
e Allow students as much time as needed to write the journal entry.

Assessment (Step 8): To help students become familiar with rubrics, ask the students to
write the letter grade they think they deserve, based on the “My Day” rubric at the top of
their diary entry. Final assessment is made by the teacher who uses the same rubric. The
journal assignment is kept in the writing journal, or placed in a writing portfolio for
firture evaluation.

Debriefing and Reflection (Step 8):
Day 2:
e In awhole class discussion, ask the students to share comments, questions,
successes, failures, ideas, etc. about this writing assignment.
Pass out “What I learned about Being a Writer” handout (appendix 4).
e Ask students to write a few sentences about what they learned about being a
writer in the first project column. Keep the reflection handout in a writing
portfolio along with all their other work.




Assignment # 3
Step 3: Narrative Essay

Time: 1 week

Purpose:' The purpose of the next assignment is to lead the students to another level of
discourse. This assignment is very similar to the previous assignment. The biggest
difference in the assignments is seen in the perspective of the writer. Rather than having
the students write about their own life, the assignment asks the students to take on the
perspective of an Afghan refugee. The focus of this narrative is mostly on the students’
ability to develop characterization in their narratives.

Writing Goal 1.01
The student will narrate an account such as a news story or historical episode which:
* Creates a coherent organizing structure appropriate to purpose, audience, and
context
 Orients the reader to the scene, the people, and the events
» Engages the reader by establishing a context and creating a point of view

Procedure:
Day 1:

¢ Introduce the writing assignment.

o This week, you will be asked to imagine that you are an Afghan refugee
and write a narrative journal entry that reflects what an average day is like
for an Afghan refugee.

® Pass out the Description (hear, taste, feel, and see) graphic organizer (appendix 5-
6).

e Tell students they will be looking at pictures of Afghan refugees on the internet to
help them get a better idea of what life as an Afghan refugee would be like. Tell
them that you would like for them to write down some notes on the graphic
organizer you’ve provided, so that they don’t forget the information. Explain that
these notes will help them with description in their writing. The sensory details
will help make their essays more true to life.

Pass out the Afghanistan web site scavenger hunt (appendix 7).
Instruct students to surf through the various links on Afghanistan to find answers
to the scavenger hunt questions.

e With the two handouts in hand, take students to a computer lab with internet
access and enough computers for each student.

e Have students go to this homepage:
http://www. geocities. com/sandraracquel luncy/PBLMoving. html (appendix 8-9).

¢ Once at the homepage, instruct the students to click on any links under the
heading Afghanistan in the blue, left hand column (A few pictures from the links
are included with this unit plan in appendix 10-15).

* Students will spend the rest of the day surfing the assigned internet sights,
recording sensory details, and answering the scavenger hunt questions.




Day 2:

e Pass out the journal time-order organizer (appendix 16-17) and journal paper
(appendix 18-19).

® Ask the students to take out their Description (hear, taste, feel, and see) graphic
organizer they completed the day before.
Pass out the Afghan Refugee Rubric (appendix 20).
Read over the rubric with the students.
Instruct the students to write the Afghan refugee journal similar to how they wrote
the journal entry in assignment one. Remind the students to include sensory
details in their journal entries.

e Allow as much time as necessary for the students to complete the assignment.

Assessment (Step 8):
Day 3

* Allow students to get into groups of three or four students.

® Ask each student to take out the Afghan Refugee Rubric.

 Each student should read the papers of all the other students in the group. After
reading a paper, ask the students to put the letter grade he/she thinks the paper
deserves at the top of the paper and sign their name next to the grade.

» After each student’s paper has been assessed by three or four other classmates,
ask the student to assess their own paper and put a letter grade at the top of the
paper.

e Final assessment will be made by the teacher, using the same rubric. Keep in
mind the peer and self-evaluations on the paper when developing a final grade.

Debriefing and Reflection (Step 8):
Day 4
e Inawhole class discussion, ask the students to share comments, questions,
successes, failures, ideas, etc. about this writing assignment.
e Ask the students to write a few sentences about what they learned about being a
writer in the second project column of the “What I learned about Being a Writer”
handout (appendix 4).

Rational:
For assignments two through four, students will be given colored organizers to

help them organize their writing into paragraphs. This idea came to me after reading an
article by Nathaniel Norment, Jr. In his article, Norment sights research indicating that

African American students prefer a relational learning approach (thle-to-parts), rather
than an analytical style (parts-to-whole) (558). I was rather alarmed by this information,

because my writing instruction typically follows the analytical style. In an effort to help




Assignment #4

Step 4: Formula Essays
Time: 2 weeks
Purpese: The purpose of assignment four is to move the students up to a formal level of
discourse, formula essays. The assignment falls into the argument genre category and is
modeled after the first assignment in Charles Cooper’s Sequence of Argument Genres:
complaint letter, then advice letter (Brown IIT.4.2). This assignment will require the
students to complete all steps in Tiedt’s Pyramid. The letter that the students will write in
this assignment follows the exact same format the students will be required to use on
their 7" grade EOG writing test. This assignment also marks the beginning of the PBL
unit. In this phase the students will take on the role of a travel agent working for the
Small World Travel Company.

Writing Goal 3.01
e Students will examine the effectiveness of style, tone; and use of language by
writing a clarification essay.

Procedure: It is very important to introduce the problem with great enthusiasm and
seriousness. The more believable the problem, the more likely the students will be to
approach the problem with motivation and maturity. As an employee for the travel
company, the student will be asked to write a letter to an Afghan family explaining which
country, Bangladesh or Nepal, would be the best country for the family to move to in
order to escape the war in Afghanistan.




Day 1

Introduce the “Problem” found on the following homepage:
http://www.geocities.com/sandraracquel luncp/PBLMoving. html The “Problem”
is located under the title “Here’s the Situation” (appendix 8-9).

Although the Tuck family is not real, their situation is based on real-life events.
To enforce authenticity, pass out the “Fearing Strike, Afghans Flee Kabul” news
article (appendix 21-22).

Introduce “Smail World Travel Company.”

In a whole “company” discussion, model how to use the “Tuck’s Facts, Hunches,
Questions, and Action™ graphic organizer (appendix 23). This organizer will help
the students develop topics to research and organize an action plan on how and
where the research can be conducted. Note: A teachers guide to this graphic
organizer is provided on appendix 24.

Day 2-4

®

Day 6

Assign Groups

Group members should assign questions that appear in the “Questions” section of
the “Tuck’s Facts, Hunches, Questions, and Action” graphic organizer. Once
group members have assigned questions, the group’s secretary or recorder should
write down which group member is answering which questions on the “Group
Action Plan” organizer (appendix 25).

Group members research their assigned individual questions using the “My
Research Questions™ graphic organizer (appendix 26) and resource materials
(encyclopedias, textbooks, almanacs, and Internet sites, ect).

Each student reports information learned about his/her assigned questions to the

group.

Provide each student with a current almanac.

Pass out the “World Almanac Fact Sheet” (appendix 27).

Instruct students to use the almanac to find out basic facts about the different
countries listed on the fact sheet. _

Tell students that information on this fact sheet will also provide data that they
may choose to present in their individual letters to the Tucks.

A letter from the Tuck family is received (appendix 28). The letter clearly
explains the Tuck’s life priorities. Explain to the students that it is their
responsibility at Small World Travel Company to address each one of these
concerns in their letters. These priorities outline the topics for the body
paragraphs in the students’ letters (health, employment, education, and religion).
Given researched information, the group evaluates the pro’s and con’s of moving
to either country (Bangladesh or Nepal) using the “Drivers and Restrainers”
graphic organizer (appendix 29), and decides which country will be best for the
Tucks.




Day 7 (Step 6: Word Usage)

® Activities on this day are done to help students make the transition from the
casual register, or level of language used in the first three assignments, to a more
formal register needed in assignments four and five.

* Present students with two different versions of a familiar story like Cinderella,
One version should be the formal, or regular version, and the other version should
be a casual or slang version. Two versions of the story Cinderella are provided in
Ruby K. Payne’s book, 4 Framework for Understanding Poverty (47-49).

¢ Discuss the similarities and differences between the two stories with the students.
A Venn-Diagram or similar graphic organizer could be used to record thoughts
and ideas during the discussion.

 With the students, assess the clarity of each story and emphasize the difference
between the word usage in two registers (formal and casual).

* Emphasize that for the next two assignments, the students will need to use words
from the formal register only. Tell them you will mark their papers with an LL.”
or level of language, if they mistakenly use words from the casual register in their
formal papers.

Day 8

o Teacher led instruction is given to the group in order to help students organize
their letters into the same format.

e Students are asked to color biocks of their Small World Travel Company
stationary (appendix 30-31). Students are instructed that each colored block can
only discuss one of the Tucks’ priorities (health, employment, education, and/or
religion).

e Students write paragraphs on each priority and are instructed to use their research
data to support their position.

Day 9-10
® Students are introduced to the idea of Voice through teacher led instruction.
o The teacher uses the Redwoods/Fox handout (appendix 32).

¢ After students understand voice, the teacher explains that Small World Travel
Company doesn’t want to appear robotic, or without feeling. Instead, the
company wishes to portray a personal, friendly feel.

 Students are then asked to rewrite their paragraphs and add voice along with their
research data in attempt to portray the company’s friendly, next-door neighbor
persona.

* Present students with the “Tuck Letter Rubric Check List” (appendix 33). The
rubric will guide students as they write their letter drafts. It will also inform the
students on how their letters will be assessed.

Revise, Edit, and Proofread (Step 7):
Day 11-12
e Students will workshop each other’s papers, prepping them for the final letter that
will be “mailed” to the Tucks. Each paper should be read three times: Once by
the writer and then twice by two other students in the class. Student comments g0




Assignment #5

Step 4: Formula Essays
Time: 2 weeks
Purpose: The purpose of assignment five is to give the students additional practice
writing in the formal, argumentative mode. Like assignment four, this assignment will
require the students to complete all the steps in Tiedt’s pyramid. It, like assignment four,
appears in Charles Cooper’s Sequence of Argument Genres: position paper on a local or
national issue (Brown ITL.4.2). In this assignment, the students will take on the final role
of an advisor to the President. In this role, students will be asked to write an
argumentative letter to the president explaining to him why he/she believes that the
United States should or should not fight a war in Afghanistan. In this role, students will
be asked to write an essay following the North Carolina 7" grade Point of View essay.

Writing Goal 3.03
The students will create arguments that evaluate by:
e Stating a firm judgment
o Justifying the judgment with logical, relevant reasons, clear examples, and
supporting details
e Creating an organizing structure appropriate to purpose, audience, and context.
Writing/Research Goal 2.02

The students will develop informational products and/or presentations that use and cite at

least three print or non-print sources by:
o Identifying and using appropriate primary and secondary sources
e Comparing, contrasting, and evaluating information from different sources about
the same topic
e Evaluating information for extraneous details, inconsistencies, relevant facts, and
organization.

Procedure:
Day 1.
e Introduce the writing activity.
o In the following weeks, you will be asked to act as an advisor to President
Bush. As his advisor, you are to present to him a letter that clearly
explains why you think he should or should not continue the War on
Terrorism in Afghanistan. Your letter must be written on “Presidential”
paper. It should be organized into a five-paragraph essay. The essay must
be at least 40 lines long, but no more than 47 lines. The essay must
correctly cite information from three different sources and have an
appropriate works cited page attached.
o Present the students with the “Letter to the President” rubric (appendix 36) and
the “Drivers and Restrainers™ graphic organizer (appendix 37).
e Hold a class discussion on the pro’s and con’s of the U.S.’s military destruction
and presence in Afghanistan.
e During this discussion, students should record ideas on the “Drivers and
Restrainers” graphic organizer (appendix 37). This activity will release the




current knowledge the students have about the U.S.’s military positions in
Afghanistan.

Day 2-4:

In whole class instruction, the teacher explains how to conduct research, how to
appropriately quote and/or paraphrase, and how to make a works cited page.
Take students to the library or media center to research current information about
the war in Afghanistan.

Students carry the “Drivers and Restrainers” graphic organizer with them to the
library, and write down additional thoughts and information discovered on the
War in Afghanistan.

Students should use current magazines, newspapers, television news, and/or
Internet resources to find information. Students will be required to develop a
working bibliography on the sources they use and on the information they gather.
The working bibliography is necessary because students will be required to cite
and correctly document information from three sources.

Days 5-9

Students write the rough draft of their papers in class. This time, no planning
guide is given to the students. The students are responsible for all the stages in
this paper.

Revise, Edit, Proofread, and Conference (Step 7):

When necessary, have the students exchange papers with peers to get helpful
comments and/or suggestions on their working drafts.

Periodically collect student work to insure each student is on the right track. Ifa
student is showing particular difficulty, hold an individual conference with that
student to get his/her writing back on track.

Assessment (Step 8)

Day 10

®

Students have “final” drafts prepared and written on “Presidential” paper
(appendix 38-39).

Students will be asked to have 2 other students in the class read and evaluate thelr
papers using the “Letter to the President Rubric” (appendix 36).

Students will be asked to use the “Letter to the President Rubric” to evaluate their
own work.

Final evaluation of the letters will be made by the teacher who considers the
following: two peer evaluations of the letter, student’s self-evaluation of the letter,
and the teacher’s own evaluation the letter.

Debriefing and Reflection (Step 8):

In a whole class discussion, ask the students to share comments, questions,
successes, failures, ideas, etc. about this writing assignment.

Ask the students to write a few sentences about what they learned about being a
writer in the fourth project column of the “What I learned about Being a Writer”




in the margins of each paper. In addition, each peer editor will complete a “Tuck
Letter Rubric Check List” (appendix 33) after reading a paper.

o Studerits write final drafts on “official” Small World Travel Company stationary
(appendix 34-35).

Assessment (Step 8)

* Final evaluation of the letters will be made by the teacher, who considers the
following: three peer evaluations of the letter, the student’s self-evaluation of the
letter, and the teacher’s own evaluation of the letter.

Debriefing and Reflection (Step 8):

® In awhole class discussion, ask the students to share comments, questions,
successes, failures, ideas, etc. about this writing assignment.

o Ask the students to write a few sentences about what they learned about being a
writer in the third project column of the “What I learned about Being a Writer”

handout (appendix 4). The students should already have these handouts stored
safely in a writing portfolio.




Artifact #4
Assessment Instruments

For the course work in the Master of Arts in English Education at UNCP, I was

required to discover, develop, and use researched based methods of assessment. In

EED 551 and EED 552 I gained knowledge in using rubrics and portfolios. In EED

552, 1 was required to develop a test and prove that was balanced, valid, and relevant.

In EDN 566, I learned about testing validity and reliability. In this same coutse I also

learned how to research my own classroom by collecting, analyzing, and pressing

data to the students.

These assessment artifacts helped me to meet all of the following goals and

objectives in the English Education graduate program at UNCP:

Goal 1.5: understanding various theoretical and critical approaches to
literature and literacy instruction and assessment

Goal 1.8: understanding various theories of composition instruction and
assessment

Goal 1.9: applying advanced knowledge of literary texts, scholarship, theory,
and approaches to the design of curricula and assessment instruments for
students with diverse needs

Goal 3.1: embracing critical inquiry and intellectual challenge

Goal 3.4: designing procedures for collecting data

Goal 3.5: analyzing, interpreting, and judging their own and otﬁers’ research

Goal 3.6: organizing and presenting research in papers and other means

Goal 3.7: employing computer technology to retrieve, organize, and present

.research

Goal 3.8: understanding procedures for selecting and administering tests and
other measurement tools
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September 5, 2001
Dear Parents and Guardians,

Report card time has arrived Wednesday, September 12 serves as the last day of the first
6 weeks. The students have prepared a "Workfolio" of their work in my classroom to show
you. Please look over their Workfolios and help the students evaluate a report card grade.
Use the following rubric as a guide.

Progress Rubric

A =100 0‘2 D-. 02_QR

d WU T IS

*  Most work meets the quality
standard, up to 3 assignments may
be below the quality standard.

s Most werk is handed in; no more than
3 assigniments are missing.

® Average of all grades totals a 93%
or above.

W™= S s

e Most work meets the quality
standard, up to 6 assignments may
be below the quality standard.

»  Most work is handed in; no more than
4 assignments may be missing.

® Average of all grades totals an 85%
or above.

C = 84-77
* Several assignments meet the quality
standard, up to 9 assignments may
be below the quality standard.
» No more than 5 assignments are

U- [4 U-?n
o Few assignments meet the quality
standard, up to 12 assignments may
be below the quality standard.
s No more than 5 assignments may be

missing. missing.
® Average of all grades totals a 77% ® Average of all grades totals a 70%
or above. or above.
F= 69 - Below ***According to this rubric, we have

o Little or no assignments meet the
quality standard, in fact 13 or more
of the assignments fall below the
quality standard.

¢ 6 or more assignments may be
missing.

® Average of all grades totals a 69%
or below.

Parent Signature:

decided that [

deserves a(n) (A, B, C,D,orF)on

I
his/her report card.

In my classroom, emphasis is put on QUALITY work. All papers that are below the quality
standard are to be re-worked until the quality standard is met. Please help and encourage
your child to re-work work that is below the quality standard. All work can be re-worked
until September 7". After this date, I must calculate grades for report cards. Report
cards will be sent home with the students on September 25, 2001,

Thanks for all your help and support, if you have any questions please feel free to call me at

Carver (462-4669).

Ms. Smith

Created by Sandy Smith, 2001
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Workfolio Rubric
The following rubric will be used to grade your Workfolio. This grade is a very important
grade for you this six weeks. It is like a final test grade, counting 20% of your entire grade
in communication skills. Your Workfolio will be graded according to the following criteria:

A

»  Workfolio is in a 3-ring binder and
appears neat.

e Workfolio has dividers, dividing each
section of the portfolio. Dividers are
labeled correctly and appear in the
correct order.

* Aliwork is placed in the correct
sections, no more than 3 papers may be
misplaced.

» Each section of the Workfalio is

arranged in the correct order according
to the Workfolio order sheet, no more
than 3 papers may be out of order.

» All Workfolio reflections have been
filled out at or above the quality
standard.

B
Workfolio is in a 3-ring binder and
appears neat.
Workfolio has dividers, dividing each
section of the portfolio. Dividers are
labeled correctly and apnear in the
correct order.
All work is placed in the correct
sections, no more than 6 papers may be
misplaced.
Each section of the Workfolia is
arranged in the correct order according
to the Workfolio order sheet, no more
than 6 papers may be out of order.

All Workfolio reflections have been fill
out at or above the quality standard

D

*  Workfolio is in a 3-ring binder, but
appears messy.

= Workfolic has dividers, dividing each
section of the portfolio. Dividers are
labeled correctly and appear in the
correct order.

o Allwork is placed in the correct
sections, no more than 9 papers may be
misplaced.

* Each section of the Workfolio is
arranged in the correct order according
to the Workfalio order sheet, no more
than 9 papers may be out of order.

*  Most Workfolio reflections have been
filled out at the quality standard.

F
Workfolio is not in a 3-ring binder and
may appear messy.
Workfolic has dividers, dividing each
section of the portfolio. Dividers may
not be labeled correctly and may not
appear in the correct order.
Most work is not placed in the correct
sections. In fact, more than 10 papers
may be misplaced.
Each section of the Workfolio is
arranged in the correct order according
to the Workfolio order sheet, no more
than 9 papers may be out of order.
Workfolio reflections may be missing
and/or not filled out to the quality

standard.

I think my Workfolio deserves an A, B, C, D

because

Ms. Smith's comments:

Created By Ms, Smith, 200i




What I Learned About Being a Writer
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What I Learned About Being a Writer
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Name: Date: L

Mid-Year Portfolio Reflections

Literature

In this section, we've kept records of all the work we've done with reading,
such as: work out of the literature (frog) book, EOG practice reading tests,
and Battle of the Books information. Keeping these items in mind:

L.

2.

Reflect in five or more sentences on how you have grown as a reader
this year.

In five or more sentences, describe the reading assignment, project,
and/or accomplishment that you are the most proud of this year AND
tell why you are so proud about that assignment, project and/or
accomplishment.

In 1 to 2 sentences, discuss one reading goal (besides passing the
Reading EOG test)you would like to accomplish before the end of the
year.

Make a list of all the stories we've read this year (flip through the
literature book and look at the other stories we've read on handouts
also).

Be sure the "Books I've Read" sheet is also filled out, so that you have
a list of the books you've read as well.
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Smith 1
Sandy Smith
Dr. Valenti
EED 552
24 April 2001
Assessment Reflection

Mike Roberts and I developed the assessment for Old Man and the Sea. Overall,
I think that this test was a quality test; free from bias, challenging, and valid. The test
required both high and low level thinking skills according to Blooms Cognitive
Taxonomy (Popham 91). The test measured objectives that would be taught in most
literature classes: the ability to recognize conflict, symbolism, characterization, author’s
purpose, and the ability to compare two characters in different works.

The objective (selected-response) part of the test proved hard for the students in
our class due to the emphasis on numbers and Spanish words. Due to this section, most
of the students did very poorly on the test. We could not use this portion of the test to
measure or interpret the students understanding of the literature because the students were
not aware of the emphasis that would be placed on the Spanish vocabulary or on the
emphasis on numbers in the novel. In order to fairly assess the students’ knowledge in
these areas, we would have needed the opportunity to instruct them and make our
objectives clear. This portion of the test warrants revision to meet and match the

objectives taught in our class.




Smith 2
To help me format the constructed-response section of the test, I consulted

Chapter 7 in W. James Popham’s Classroom Assessment: What Teachers Need to Know.

I made the “assessment task™ clear and told them how many points each question was
worth (142). To make the essay question, I followed the “Item Writing Guidelines for
Essay Writing,” according to Popham (141). On the test, some of the students had
difficulty coming up with similarities between Santiago and Okonkwo. The question
might have appealed to more students if I had asked the students to compare or contrast
the two characters; however, I was trying to force all the students to answer the same
question as Popham suggests in order to assess consistently. “When students select
different items from a menu of possible items, they are actually responding to different
examinations. As a consequence, it is impossible to judge their performances on some
kind of common scale” (143).

The tests were scored in the proper manner. Before scoring the test, we made a
tentative scoring guide (Popham 148). We graded the tests anonymously to assure fair
and unbiased scoring (Popham 149). When scoring the constructed-response portion of
the test, I scored one item at a time. This was done in order to assure that I graded each
item consistently on each test, using the same scoring criteria (Popham149).

There are several important considerations to employ when assessing a students
understanding of literature and literary interpretation. I feel using a variety of assessment
instruments is paramount in order to satisfy different learning styles in the classroom.

Some students are good pencil and paper test takers; others do better in portfolio




Smith 3
assessments. Literary interpretation considers a variety of correct responses, all valid
with the appropriate “proof”. In order to get specific answers, it is paramount to ask good
questions and give clear directions in order to direct student responses. Rubrics prove
useful in literary assessment. They allow for ambiguity and still determine a specific set

of criteria to appropriate responses.




Code:

The Old Man and the Sea

MATCHING: Pair the Spanish name or description in the left column to the appropriate or
corresponding item in the right column. (2 pts. each)

1. brisa A. Portuguese Man-O-War
2. juego B. Cramp
3. lamar C. Maco
4.  aguamala D. Bone spur
5. dentuso E. Unlucky
6. calambre F. Tuna
7. dorado G. Game
8.  galano H. Shovel-nosed shark
9.  salao I. Sea
10.__ espuela de hueso J. Breeze
11._ El Campeon K. DiMaggio
12.  bonito L. Marlin
M. Santiago
N. Dolphin

MULTIPLE CHOICE:. Choose the best answer for each question (3 pts.each)

___1. How many sharks did Santiago manage to kill?
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2. What was the (uneaten) weight of the fish?(Ibs.)
A. 1500
B. 1200
C. 1000
D. 500

3. What was the record number of days Santiago went without catching a fish?
A. 40
B. 84
C. 87
D. 54

4. What was the length of the fish? (Ft.)
A. 20
B. 25
C. 18
D. 16

5. How old was Mandolin when he learned to fish?
A.3
B.5
C.7
D. 10
6. Who hits “the longest ball ’ve ever seen?”
A. Joe DiMaggio
B. George Sisler

C. Dick Sisler
D. John McGraw

7. What time of day did Santiago hook the great fish?
A. Night
B. Early morning
C. Noon
D. Late afternoon

SHORT ANSWER (5 pts. Each)

1. List 3 or 4 examples of conflict in the story. Your response should be in a format similar
to this: Man vs. Pig / Man vs. Rock /etc.




2. According to critics, there is a religious symbolism in this novel. State two references from
the story that would support this interpretation.

3. Discuss the roll of luck (or lack of) in this novel in two or three sentences.

SHORT ESSAY (10 pts. each)

1. The famous baseball player Joe DiMaggio is mentioned throughout the story. Why do you
think Hemingway chose to use Joe DiMaggio in this novel instead of some other baseball
player?

2 According to Laurence Perrine, a static character is a character that is the same sort of person
in the end of a work as at the beginning. A dynamic character is a character that during the
course of a work undergoes a permanent change in some aspect of character or outlook. Would
you describe the Old Man as a static character or a dynamic character? Explain why you
made this decision.




ESSAY QUESTION (20 PTS.)

In a three paragraph essay, discuss the similarities of Okonkwo in Things Fall Apart and
Santiago in The Old Man and the Sea. In your essay, use references from each novel and focus
on the following three areas: how the characters view themselves as individuals, how they view
their role as father figures, and how they view their roles in their communities. Use the graphic
organizer to organize your thoughts, and then use the bottom and backside of this page to write
your essay.

Self “Father” Community




Short Answer: (2 points each)

1. List 3 or 4 examples of conflict in this story. Your response should be in a format
stmilar to this: Man vs. Pig/ Moon vs. Rock/ etc.

e Man vs. Man, Man vs. Nature, Man vs. Society, Man vs. Self, Man vs. Fish, elc.
This will determine the student’s ability to pick out conflict in literature and
recall the events in the story.

e 1 point will be given for each correct example.

2. According to critics, there is religious symbolism in this novel. State two references
from the story that would support this interpretation.

o Fish-well known symbol of Christ; Fishing is also biblical; Santiago’s

hands are cut and bleeding which is similar to the bleeding hands of
Christ hanging on the cross; Hemingway describes Santiago carrying the
mast back to his cabin, similar to Christ carrying the cross up to Calgary;
the traits of humility and charity are very Christ-like; etc.

e 1 point will be given for each reference.

e This will determine the students’ ability to pick out symbolism in literature

and recall the events in the story.

3. Discuss the roll of luck (or lack of) in this novel in two or three complete sentences.

e Luckisthe “mover” of the story. It is the old man’s unluckiness that drives him
out to sea in a desperate search for a “lucky” catch. As “luck” would have it, he
calches a fish too big to handle by himself and is helplessly dragged for 2 days in
the sea. His good fortune almost ends up to be his death wish, because of his
apparent luck in catching such a big, beautiful fish; the sharks eat it before he is
able to show it to anyone. The only thing he has as proof of this fish is the
skeleton.

e This question will examine the students’ ability to examine the structure of
the story and see how Hemingway makes his story work.

e 1 point will be awarded for each example.

Short Essay: (5 points each)
Directions: Answer the following questions using 5 to 7 complete sentences.
Be sure to use specific references from the novel to support your answer.

1. The famous baseball player Joe DiMaggio is mentioned throughout the story. Why
do you think Hemingway chose to use Joe DiMaggio in his novel instead of some
other famous baseball player?

e Joe DiMaggio’s father was a fisherman, which makes Santiago think that
DiMaggio has, at least, respect for the life of a fisherman such as Santiago. Not
all baseball players have close relatives that have connections to fishing. Joe
DiMaggio has recently experienced a slump in his baseball career due to a heel




spur. DiMaggio is making a comeback; however, and gaining back the respect of
his fans. Santiago’s life experience is quite similar to DiMaggio’s in that he, too,
is experiencing a slump in his luck as a fisherman and wants to get his luck back.
DiMaggio suffers pain from the heel spur as Santiago experiences the pain of the
fish pulling on the line.

e The question will determine the student’s ability to discern author’s purpose,
recall events of in the story, and synthesize information.

e 1 point complete sentences; 1 point using references from the story to
support the answer; 1 point recalling DiMaggio’s father was a fisherman; 2
points for any other correct responses to the question, as stated above.

Short Essay: (Continued)

2. According to Laurence Perrine, a static character is a character that is the same sort of
person at the end of a work as at the beginning. A dynamic character is a character that
during the course of a work undergoes a permanent change in some aspect of character or
outlook. Would you describe the Old Man as a static character or a dynamic character?
Explain why you made this decision.

e Arguments can be made for both sides of this question. Static evidence would include
examples such as: he doesn’t really change his attitude about life during the course
of the story; he uses the same methods to fish; he has bad luck at the beginning and
continues to have bad luck until the end; he doesn’t care that the others make fun of
him and doesn’t want their admiration when he gets back, he just wants the boy to go
fishing with him as he always has; he remains poor; his love for the boy never
changes; he remains a fisherman despite his struggles; etc. Dynamic evidence would
include things such as: Santiago now knows his physical limits, he has learned to
never go so ‘far out’ again, alone; he realizes that he doesn’t want to be alone, eic.

e This question will determine the students’ ability to recognize the different types
of characterization, recall the events of the story, and synthesize information.

¢ 1 point complete sentences; 2 points using references from the story; 2 points for
providing clear explanation.




Essay Question: (20 points)

In a three paragraph essay, discuss the similarities of Okonkwo in Things Fall Apart and
Santiago in Old Man and the Sea. In your essay, use references from each novel and

focus on the following three areas: how the characters view themselves as individuals,
how they view their roles as father figures, and how they view their roles in their
communities. Use the graphic organizer to organize your thoughts, and then use the
bottom and backside of this page to write your essay.

Self “Father” Community
-both were respected
-belief in hard worfk and -adopted “sons” athletes in their
determination -devoted communities (wrestling/arm
-teachers wrestling)

-a firm belief in their own
systematic approaches to
doing things the “right
way”

fishing/growing yams

-hold pride in physical
strength

-self confident

-both had sons taken away,
either permanently or
temporarily

-both were deeply affected
by the loss of the “son”
-desire to pass on their
wisdom

-both were respected
members of their
commurities

-both lost the respect of
their communities due to
unfortunate circumstances
-both were viewed as hard
wortkers

-both had their communities
talk about them/ shaming
them

-both were required to leave
their commuriities

e This essay question will assess the students ability to use a graphic organizer
and compose a 3 paragraph essay. The students will be required to recall the
events in two novels, compare two protagonists in three areas, and synthesize
their thoughts into a clear essay.

¢ 5 points will be awarded for using the graphic organizer and 15 points
awarded for the 3 paragraphs (5 points per paragraph). Paragraph
breakdown will be as follows: 1 point for clarity and organization, 2 points
for pointing out similarities, and 2 points for using references from the

novels.




Artifact #5
Action Research: The Implementation of Concepts
Developed by Dr. William Glasser & Dr. Edward
Deming into a 7™ grade classroom.

The most significant change I made in my teaching, especially in the area of
assessment is reflected in the action research paper I developed for EDN 566. Before my
graduate studies at UNCP, the only data I collected in my classroom was attendance and
daily grades. This data was shared with only individual students, parents, and the office
record keeper. The coursework and this action research paper helped me understand how
to solve many classroom problems by gathering, analyzing, and then sharing the data
with my students. In my classroom today, I now collect, analyze, and share all sorts of
data in my classroom and use the data to enhance student performance.

This action research paper assessment helped me to meet all of the following

goals and objectives in the English Education graduate program at UNCP:

e Goal 3.1: embracing critical inquiry and intellectual challenge

e Goal 3.3: using library and electronic resources to retrieve information

e Goal 3.4: designing procedures for collecting data

e Goal 3.5: analyzing, interpreting, and judging their own and others’ research

e Goal 3.6: organizing and presenting research in papers and other means

e Goal 3.7: employing computer technology to retrieve, organize, and present
research

* Goal 3.8: understanding procedures for selecting and administering tests and
other measurement tools

e Goal 5.1: initiating inquiry and research which supports and improves
curriculum and methodology in teaching literature, literacy, and composition




e Goal 5.5: improving curricula and practice in response to reflection as well as
input from parents, students, and community leaders
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In a Quality School, all students who are asked to describe their school
will say: I like school; I look forward to going each day; I am learning
things at this school that I believe are good for me; I am doing better
schoolwork than 1 have ever done before. In a Quality School, all teachers
would say: I like working in this friendly school; I am treated like a
professional; I am encouraged to teach the curriculum the way I believe is
best for my students; I am pleased with the new way of evaluating
students; I no longer even think about discipline problems; Discipline
problems have disappeared from my classes (Glasser, 1986, p. 187).

Introduction:
Sounds great! How do I begin? Where do I find a Quality School to work in?

After reading William Glasser’s The Quality School, I became excited about teaching

again. I wondered, could this really be true? Would this really work? Is this just going
to be another classroom flop like all the other ideas I tried? I decided that I had nothing
to lose, in my class, by trying to implement the ideas presented by Glasser in The Quality
School. I wasn’t happy or motivated in my classroom, nor were my students. Thus, my
action research inquiry began.
Focus

Would my implementation of the ideas and theories of Dr. William Glasser and
Dr. Edward Deming increase the motivation of my students to learn? Would this
motivation improve their desire to learn, improve the quality of their work, and thus
improve their grades? Finally, would this implementation improve the relationships
between the students and I, making school a more enjoyable place? My six-week long
action research focused on a group of 40, seventh grade students, attending middle school
in rural North Carolina. This group had a mixture of ethnic and socio-economic

backgrounds. The racial breakdown of the 40 students was as follows: 17 were African
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American, 20 were White, and three were American Indian. Of these 40 students, 18
were male and 22 were female. The group was split into two classes and labeled as Class
One and Class Two. Class One had 22 students, and was classified as my “high group,”
as they statistically had good grades and high scores on the end of grade tests. Class Two
had 17 students, and was classified as my “low group,” as they statistically had low
grades and low tests scores.
Background

After teaching for a highly structured, almost military-like principal for three
years, my teaching style had changed drastically. As a student teacher, I was encouraged
by my professors to facilitate, rather than lecture. 1 was taught to teach lessons that
involved cooperative learning as much as possible. All of this was put to an abrupt stop
after my first formal observation with my principal. 1 was sternly told that my children
talked too much, and that there could be no structure to my lessons if I had them working
in groups.

As a result, my classroom had evolved into a teacher-centered, tightly structured,
neatly rowed, quiet, dreadfully boring place. I used very little pair work and even less
group work. I frequently sent the kids to detention. My kids were going to learn what I
told them to learn, and when I told them to learn it. I demanded responsibility. No
name...zero! Forgot your homework...zero! Call home and tell your mother you forgot
your homework again! Expect homework every night, no questions, and no complaints.
We’re learning this because you have to, and it’s going to be on the End-of-Grade-Test. I

was determined to teach my kids to listen, behave, be responsible, and score well on the
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EOG tests. Did my students stay out of trouble? No. Did they start turning in their
homework to avoid embarrassment or a phone call home? No. Did they like coming to
my class? No. Did they respect me? No. Were they excited and motivated to learn?
Definitely not.

I truly had nothing to lose by trying Glasser’s ideas, except the approval of my
principal. Glasser based a lot of the ideas in his books on a method developed by Dr. W.
Edwards Deming called Total Quality Management (TQM). I was awed by Dr.

Deming’s credentials, and was easily convinced that Glasser and Deming know a lot

more about how to run a classroom than my sergeant principal. After World War II, the
United States government asked Deming to go to Japan to help them re-build their
economy. He taught the Japanese managers TQM. TQM helped Japanese industries
make high-quality products, available at affordable prices. Under TQM, the Japanese
workers focused on the quality of their products, rather than the quantity produced. Japan
is now one of the world’s richest countries with a reputation for producing high quality
goods (Glasser, 1996, pg. 2-3). William Glasser took Deming’s ideas for industry and

applied them to education in his books The Quality School, The Quality School Teacher,

and Control Theory in the Classroom. I hoped that these same methods would help

improve the quality of my student’s work, just as the quality of Japanese products
increased. I wanted to focus more on the quality of my student’s work, and less on the

quantity.




Quality School 4

Research Set-Up

To start implementing these theories, I decided on the parts of each program that I
felt would fit the personalities of my classes. Using TQM in my classroom, meant that I,
as the manager, would look at my students as the consumer of my product, learning. As a
manager, I wanted to please my consumers so that they would buy my product. In order
to do this, I had to make my product appear valuable to them. The product, just as any
other product, had to catch their attention.

In his Choice Theory, Glasser expressed his beliefs that all humans are born with

five basic needs: survival, love, power, fun, and freedom (Glasser, 1998, p. 28). Glasser
suggested that in order to motivate my students to learn, I would have to develop class
sessions that would satisfy at least a few of my students’ needs. I made it a goal to start
planning and teaching need fulfilling lessons. T understood that if I did not do this, the
students would find a way to satisfy their needs in my classroom without me. If their
needs were not fulfilled, they would continue to have fun without me by writing letters,
making faces, whispering, and so forth, instead of paying attention, taking notes, or doing
class work (Glasser, 1992, p.74-75). Under the TQM system, I couldn’t blame the
students for disruptions. I could only blame myself for not satisfying their needs.

Finally, I decided on the following areas listed below as qualifications for a Quality
School to implement into my classroom:

1. The students and I will be friends.

2. Coercion will not exist in my classroom; students won’t get fear threats or

punishment.

3. All problems will be solved by talking to each other.
4. Regular class meetings will be held to discuss problems and issues.
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5. No nonsense will be taught or tested for. I will explain each day how what I’'m
teaching can be used in their lives, either now or later.

6. My students will be asked to evaluate their work for quality.

7. All tests will be open book. There will be no requirements to memorize facts. No
objective tests, such as multiple-choice, will be allowed.

8. As long as my students want to improve, any grade can be raised.

9. There will be no busy work and no compulsory homework.

10. I will learn and teach my students control theory (TQS 187-190).

Methodology

I immediately changed the layout of my classroom. I eliminated rows forever!
My students sat in a learning team, with a partner, or in a big circle where we could all
see each other. This last arrangement was coined as a “Glasser Circle,” and used for
whole class meetings. Even these simple changes brought smiles to the student’s faces
and evoked curiosity and quizzical looks. I was immediately excited.

I began my research by asking the students to fill out an evaluation on my
teaching performance. This also brought about quite a buzz. One student even asked,
“Are you really sure you want me to be completely honest, because I don’t think you’ll
like it?” They were also quite confused. “You want us to grade you?” I explained to
them that I thought it was fair. They had just received a report card from me, shouldn’t
they have the opportunity to grade me? Everyone agreed. However, I could see that
many of the students wore a concerned look during this discussion. It was clear that they
did not trust me. I wanted true, valid opinions; so, I asked them to fill out the evaluations
without putting their names on them. I explained that I didn’t want them to think I would
lower their grade or be angry with them for the things they said. Knowing their names

were not going to be attached to the evaluation, the students eagerly began filling out the

evaluations. I asked them to respond to each of the questions listed on the following
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chart as: always, usually, seldom, or never. I tallied the quizzes, and charted the results.
Whenever the “seldom” and “never” appeared on the chart, I considered that an area that

I would need to label and note as a weakness.

My Six Weeks Progress Report: September 8, 2000
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Evaluation Questions

Through this evaluation, I discovered that my biggest weaknesses were: the
students felt that I did not let them express their feelings, I didn’t discipline fairly, I
wasn’t always cheerful, I wasn’t considerate of their feelings, I didn’t have reasonable
expectations, and I didn’t make school interesting. This completely fit the description of

the controlling, bossy teacher I knew I was. On the back of the evaluation, I also asked
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my students to write down what they really thought about me as a teacher. From this, I

got some really honest, almost hurtful, yet invaluable information.

“You make examples out of people, and it’s really mean and nasty!”

“I wish you would hold your tongue, you have a big, hurtful mouth!”

“I wish you would let us work in cooperative groups.”

“I wish you would stop hurting people’s feelings, you do it all the time!”
“I wish we could do more fun stuff.”

“Why do you gtve us so much homework?”

From here, I held a circle class discussion. I talked about what they put on the
evaluations, thanked them for helping me, and shared with them my desire to change.
During this class discussion, one of my boys commented, “I guess you really do have
feelings.” When 1 asked him why he felt like this he said, “You never smiled before.

You never asked us about how we felt about things.” His observations were true. It was
my way or the highway. I continued the discusstion and shared with them what I had read

in the book The Quality School. T asked them if they thought these ideas would work in

our classroom, and if they would be willing to let me research the effects of these ideas.
They all agreed, and were excited about the changes.

The next day, we held a circle discussion on Glasser’s theory about the five
basic needs. I put the five basic needs (survival, love, power, freedom, and fun) up on a
bulletin board. Then I asked each of them to indicate the places they were able to fulfill
each of these needs at school. My assumptions were that their needs were probably being
met at school, but not in their academic classrooms or through their teachers. I was right.
Most indicated that these needs were being met through their friends at school during

lunch and/or break time. Their school, my classroom included, clearly was not a need
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satisfying place. Iintended to improve this in my classroom with their help. I had them
discuss and brainstorm ways in which we could satisfy our basic needs in my classroom.
They came up with great ideas: more group work, opportunities to teach the class, ways
to earn free time, etc. At this point, they all seemed excited, yet leery. “Are you really
going to let us do these things?”

To keep my students happy and to encourage them to do well, I wanted to offer
them some sort of reward system for quality work and/or behavior. To do this, I talked to
the students about a reward system that I thought would work in our classes. 1 shared
with them the fact that in businesses, employees often get bonuses for good work,
attendance, cooperation, leadership, etc. 1 offered a reward system to my classes called
“Cash for Class.” This system worked just like any ordinary bonus point system, where
students earn bonuses for good behavior. I’ve tried many reward programs before, and
telt like they were just a waste of my time. This one worked exceptionally well. The
students received miniature dollar bills for various things, such as: quality work, helping
another student, pointing out when Ms. Smith makes a mistake, perfect attendance for a
week, staying out of detention for a week, etc. They could spend their money for special
privileges: one dollar to eat candy in class for the day, getting an extra drink or restroom
break, using the phone, etc. 1 considered this program a success because the students and
I faithfully used this program each day, and it lasted over two months. They really liked
getting the money and having special privileges that they earned.

I taught them the basics of Glasser’s Control Theory. Control Theory contends

that each of us controls our own actions, that no one makes us do anything. This is a very




Quality School 9
hard concept for most people, especially middle school children, to comprehend. Glasser
makes it very easy. He suggests adding an “ing” to the end of an emotion to enforce
ownership. For example, a student might say, “He made me angry.” Using Control
Theory, the student would be asked to state his/her emotion with the “ing.” He/She
would then say, “Right now I am angering.” It is fine for the student to be angering, but
it 1s his/her choice. No one is making him/her angry, he/she chooses to be angry.

Usually we try to blame someone else for our anger, and in essence, let other people
control us. This simple “ing” helped solve many problems in my classroom. Seventh
graders don’t like the thought of someone else controlling them. The students even used
it on me, “Ms. Smith, you’re angering.”

Every day at the end of class, I started asking the students for feedback on class.
We called this “Backtalk.” They commented on what they learned during class, what
they liked about class, what they didn’t like, and were encouraged to give me advice on
how to make the class session better, or more effective. This activity gave my students a
sense of “power” each day. They could voice their opinions, knowing I would listen to
them. Getting advice from students is not something that most teachers look for, in fact,
nearly all prohibit it. To a Quality School Teacher, information such as this is invaluable,
especially when the effort is being made to satisfy the customer, the students, and sell the
product, learning.

As a Quality School Teacher, I knew I needed to make my lessons satisfy as many
of my students needs as possible. I also knew that my students had to see quality in the

things they learned in my classroom, or else they wouldn’t buy it. They had to see how
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what they were learning would help them at the present time, or in the immediate future.
With this in mind, I started a career research project with them. They had to choose a
career that they were interested in and research it. They had to find out what skills they
would need, how much education was required, how much money they could expect to
make, etc. They also had to interview a person in their chosen career. Afier the students
chose their careers, 1 put the students in learning teams according to their career interests.
In these teams, they developed a bond with each other. Each team had a team name and a
team handshake. They did their handshakes at the beginning of class each day. This
excited them and created a cooperative, supportive atmosphere in which they were all
able to feel love, have fun, and be supported. This career research project, though not in
my curriculum, proved to be one of the most valuable units I’ve ever taught. I felt that I
gave my kids a real sense of power, of ownership, of pride, when I asked them questions
such as, “Marc, as a doctor, how would you use what we are learning in class today?” I
referred to them as adults and set the expectation that they would someday become
someone very important.

In a Quality School, no grade blow a B is accepted. We talked about a new
grading procedure that guaranteed each student in my class a B. Heads turned and
mouths dropped at this suggestion. Before the students began an assignment, we talked
about what a quality assignment would look like. We clearly discussed what must be
done or included in each assignment in order for it to be considered quality. This grading
procedure was entirely different than the one I used during the first six weeks, where a

zero was a zero, a bad grade was a bad grade, and an average grade remained an average
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grade. With the option to improve their grades so long as they wanted to, my students

took advantage of this. I also encouraged the students to evaluate their own work. T

asked them to respond to, and ask themselves questions like: “Is this quality work?” “Is

this truly my best effort?”” “What could be done to make this better?”

After implementing the ideas in Glasser’s Quality School for six weeks, I asked

my students to re-evaluate me, using the same questionnaire. Comparing my six weeks

progress report to my 12 weeks progress report, it is clear that my relationship with them

improved. A significant amount of change occurred in the “never” and “seldom”

columns, which indicated to me that the student’s perception of me positively changed.

My 12 Weeks Progress Report: October 20, 2000
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In correlation, the student’s grades also improved as seen on the charts below.

Average

Average

s 8 &5 & 8

Class

100

Q0

80

1 Communication Skills

7
| " T l
(it
I '
||| i
II _ Hifl

‘—N(')ﬂ'lf)(OI\IDO)O‘—N(")v

1 = =1 1 B

Students

Class 2 Communication Skills

8

o

24 25 26 27 28 22 30 3 33 34 35 36 37 3B 30 40
Students

6 weeks average 09 weeks average H 12 week average_




Quality School 13

In Class One, the students improved an average of three points. In Class Two, the
students improved an average of 12.2 points. Because my grading procedures were
completely different in the first six weeks as compared to the second six weeks, I do not
consider this grade difference as solid, reliable evidence that my students were learning
more, or working better in my attempted model of a Total Quality Classroom. The
students did an excellent job of evaluating themselves. When using a grading rubric for
their final report card grade, 84% of the students and I agreed on the same grade. The
other 16% of the students and I disagreed by a letter grade, up or down.

I asked my students why they thought their grades improved so much, and here was
what they had to say:

e “The reason I think our whole class improved is because we are all working

together to help each other. We’re getting into school a lot more and enjoying it
because Ms. Smith is making it fun and interesting.”

e “I think what caused our grades to improve is that we got to know each other and
we trusted one another.”

“I think the teacher evaluation helped her and us learn more and better.”
“The first month I was in here I would fall asleep and pass notes, but now I have

so much fun in class I be excited when I walk in the door to find out what I’m
going to learn today.”

e “The reasons I think me class improve was my teacher improve. We worked
harder under the new systems we have with the dollars and quality work thing >

Conclusions:

The ideas and theories of Glasser and Deming have improved the quality of my
classroom. Improvements can be seen in the quality of my students work, and in the
quality of my lesson planning. I am once again having fun at work. I am being
challenged by my students and by the goals I set for myself to create quality lessons that

satisfy the needs of my students. I feel closer to my students than ever before. I feel like
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my students are doing a better job of evaluating themselves, and there’re turning in
higher quality work. I feel like they are learning about the importance of learning for the
sake of learning, not just learning to get a good grade to please the teacher and/or mom
and dad.

Is everything picture perfect? Of course not! I’ve received several disgusted
glances from my administration. Colleagues have given me questioning looks when I
don’t issue a detention when they think 1 should. Quality teaching is very difficult.
Seventh graders are hard to entertain. As a quality teacher, I have to come up with
lessons that satisfy their needs. This can be very frustrating at times, because I think that
they will enjoy something, and they don’t.

It is nearly impossible to build a Quality Classroom that is not in a Quality
School. Like any effective school program, the program must be implemented into the
entire school, at each grade level, and in every subject in order to be successful and
enforced. Without this continuum, most of my frustrations will continue. In a Quality
School, teachers are encouraged to teach the curriculum the way they believe is best for
their students. I’ve been all but forced to teach my curriculum according to a countywide
pacing guide, where I am told which objectives to teach week by week. This makes it
very difficult for me to hold class discussions and do interesting and valuable projects

like the career research project, without being frowned on by the administration.
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The Next Step:

I’'m going to continue to look at the students as the consumers of my product, learning. I
will continue listening and learning from their opinions, wishes, complaints, and advice.
With this, I will start researching, evaluating, and sharing the methods that work. [ know
that if I continue using threats and punishments to motivate my students to learn, and do
not find ways to make learning need satisfying, many of my students will drop out, or
flunk out of school. If they continue to find school dissatisfying, they will probably find
other ways to satisfy their needs, usually by using drugs and/or joining gangs where they
feel important and included. I want my students to leave my classroom with a compulsive
desire to learn. T want them to be able to recognize and strive for Quality in everything
they do, from the work they turn in, to the way they dress, to the language they use when

talking to their friends.
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Artifact #6
Data Collection & Sharing Instruments

The artifacts in #6 extend and support the action research paper presented in
artifact #5. The data collection and sharing instruments provide proof that I am using the
same data collection skills I learned from EDN 566 in my classroom today. I am, in fact,
skill collecting, analyzing, and sharing all sorts of data in my classroom and using the
data to enhance student performance.

These data collection and sharing instruments help me meet all of the following

goals and objectives in the English Education graduate program at UNCP:

e Goal 3.1: embracing critical inquiry and-intellectual challenge

e Goal 3.4: designing procedures for collecting data

e Goal 3.5: analyzing, interpreting, and judging their own and others’ research

e Goal 3.6: organizing and presenting research in papers and other means

e Goal 3.7: employing computer technology to retrieve, organize, and present
research

e Goal 5.1: initiating inquiry and research which supports and improves
curriculum and methodology in teaching literature, literacy, and composition

® Goal 5.5: improving curricula and practice in response to reflection as well as
input from parents, students, and community leaders :
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Artifact #7
CASE Annotated Bibliography on Teaching to Diverse
Learners

The CASE annotated bibliography proves that I have preformed research on
teaching literacy, literature, and writing to diverse students. In this annotated
bibliography, you will find that I am the sole author of nine of the items. The remaining
six items have been authored by other graduate students‘ at UNCP. Preparing the CASE
annotated bibliography on teaching to diverse learners has helped me gain knowledge and
expertise in teaching to exceptional students in the following categories: academically
gifted (AG), learning disabled (LD), physically disabled (PD), behaviorally or
emotionally handicapped (BEH), and English as a second language (ESL). In my CASE
annotated bibliography, I elected to add a section on teaching African American students.
Because of my limited experience in working with African American students, I chose to
add this section to my annotated bibliography.

The CASE annotated bibliography on teaching to diverse learners helped me meet

all of the following goals and objectives in the English Education graduate program at

UNCP:

e Goal 2.1: understanding developmental, emotional, and cultural factors which
affect adolescent learners and the management of their behavior

e Goal 2.2: understanding exceptionalities and cultural differences which affect
diverse learners

® Goal 2.3: designing curricula and selecting methods which engage diverse
learners and afford them opportunities for success

e Goal 2.4: reflecting upon the design of curricula and selection of method,
evaluating their success with diverse leamers and adjusting




Sandy Watkins
Case Annotated Bibliography
Teaching Literature and Literacy to Students with Exceptionalities

Academically Gifted (AG) Students

The first article in this section provided great reading strategies to use with AG
students, and also suggested a way to simultaneously teach cultural tolerance. The
article was very useful because the authors provided a list of books with main characters
that are Black. This list of books was especially helpful because of the high and
increasing number of Black students that are in my English classrooms. By having this
list, I am now better able to recommend books for the many Black students in my
classroom.

Ford, Donna Y. “Multicultural Literature and Gifted Black Students: Promoting Self-
Understanding, Awareness, and Pride.” Roper Review. 22 (2000): 325-40.

In this article, Donna Ford emphasizes the importance of using multicultural literature
with gifted students to promote empathy and develop skills in critical thinking. In turn,
these skills allow AG students to recognize bias, stereotypes, and hidden messages in
literature. Ford suggests that effective questioning, role-playing, and simulations as three
strategies that facilitate empathy. To facilitate empathy, she also strongly promotes using
bibliotherapy, a method that has its origins in the counseling profession. In the article,
Ford explains the process of bibliothearapy, which utilizes four basic stages of self-
reflection: identification, catharsis, insight, and universalization. In identification, the
reader identifies with one or more characters in the book. In catharsis, readers experience
some type of reaction or emotion as a result of the identification. In insight, the reader
applies the character’s life situation to his/her own life. Finally, in the universalization
stage, readers realize that life difficulties and problems are common to all and therefore
feel less alienated. Ms. Ford provides a list of 10 books having a gifted Black student as
the main character. She also gives advice on how to select literature for gifted students.
She suggests finding literature with themes that focus on: “learning how to express
feelings, setting realistic goals, making appropriate choices, handling competing
pressures, improving social relationships, being persistent, improving problem solving
skills, and coping with change.” The article is well written and researched, citing 24
references. (Annotation by Sandy Watkins)

The second article in this section is very timely. English teachers are required to
teach literacy skills, and one of the newest categories of literacy is computer literacy.
Stephanie Nugueni’s article gives English teachers several ideas of how to incorporate
technology into their classrooms to simultaneously teach reading, writing, and
technology skills. I have used several of her ideas in my classroom. One example of my
use of technology in my classroom, like Nugeni suggests, can be seen in the problem-
based writing unit I developed for EED 551.




Nugeni, Stephanie A. “Technology & the gifted: focus, facets, and the future.” Gified
Child Today. 24 (2001): 38-45.

Stephanie Nugeni feels that “information literacy and learning should be the agenda of
our educational system.” She supports this claim by citing ample research on societies
growing dependency on technology. Neugeni says that because today’s job market
requires technologically literate workers, technology should be integrated into the
educational programming for gifted learners. Nugeni cites research by Settler who has
depicted four common modes of learning when using technology: acquirer of
information, retriever of information, constructor of information, and presenter of
information. By integrating technology into AG instruction, teachers are enhancing skills
in these four areas. Nugeni sights best practices for technology integration as: Internet
usage, distance learning, and multimedia presentation tools. Nugeni states that “using the
Internet requires gifted students to be an “informed, discerning consumer of the
information presented.” The Internet allows for online mentoring where students can ask
questions to researchers in a particular field. Students can also e-mail students across the
globe and/or join online discussions with other students via listservs, audio/video
conferencing, and/or blackboards. Multimedia presentation tools such as slideshows
and/or web pages can also enhance AG student reports. Although Nugeni promotes using
technology with gifted students to enhance literacy, she does admit that further research
needs to be done on the effective and ineffective uses of technology. The article provides
a series of appendix that list Internet sites offering online mentoring, listservs for gifted
education, and distance education opportunities. The article is well researched and lists
36 references. (Annotation by Sandy Watkins)

The information presented in the next article by Danny Weil complements the
thoughts, beliefs, and practices of Shirley Brice Heath. Weil, like Heath, highly
recommends that teachers have more contact with the homes and communities of the
students they teach in order to understand and teach them. Weil's idea of using the
social, economic, and cultural conflicts in the lives of the students as the basis of
classroom lesson plans is echoed in Patrick Finn’s book, Literacy with an Attitude:
Educating Working Class Children in Their Own Self Interest.

Weil, Danny. “Towards a Critical Multicultural Literacy: Advancing and Education for
Liberation.” Roeper Review. 15 (1993): 211-218.

Danny Weil, a bar-certified attorney turned elementary school teacher, proposes a critical
thinking approach to cultural literacy for gifted students. In this article, Weil points out
that the most common type of multi-cuitural education offered in the U.S. is a type of
“tourist” and/or a “Minority of the Month Club” approach. Weil argues that teachers
falsely believe exposure to minorities and other cultures through “culinary experiences,
artifacts, folk dances, geographical insights and international music” will increase an
appreciation for diversity. In fact, he feels approaches such as these actually pass on
ethnocentric stereotypes. Weil feels that it is necessary to teach students how to make
educated choices based on their own thoughts and ideas, not just by absorbing stereotypes
from peers, media, family, and schoolteachers. In order to teach gifted students how to




think critically and rationalize for themselves, Weil mentions several strategies. First,
Weil suggests that teachers have more contact with the homes and communities of the
students they teach. By doing this, Weil feels teachers will gain a greater appreciation for
the social, cultural, and historical backgrounds of the students they serve. He proposes
that teachers take advantage of social, economic, and cultural conflicts in the lives of
their students as current realities to learn from and use as the base for lesson plans. Weil
suggests that teachers give students opportunities to critically write, speak, read, and
socratically question these diverse visions of reality. Weil argues that by making the
lived experiences of students the subject of class lessons legitimizes those experiences,
giving the students affirmation and voice about realities that directly affect them. Using
these real-life experiences as the catalyst for learning, Weil then suggests engaging the
students in open-ending questions and problem solving activities. Weil argues that
through lessons in reasoning, reflection, self-criticism, controversy, and the exchange of
cultural points of view teachers will develop gifted students who “think independently
and fair-mindedly about issues of race, gender, culture, age, and disability.” (Annotation
by Sandy Watkins)

African American Students

*Although this section is not listed in the requirements of the Masters degree in English
Education at UNCP, I was allowed by Dr. Monica Brown to do research in best teaching
practices for African American students. Although not “officially” considered an
“exceptionality,” I felt that this was an area in which I personally needed more
knowledge. Coming from the Midwest, I did not grow up around many African
Americans. 1 felt at a terrible disadvantage when I came to teach in the Carolinas where
the number of African Americans is much higher. I knew I needed to make up for missed
opportunities in my education, because of the location of my upbringing, by doing more
research. Because of my focus in the area of African American education in the
following annotations and in other research on teaching African American students for
various projects and assignments, 1 feel that I am able to reach and teach my African
American students better.

After reading the first article in this section, I immediately implemented the
activities suggested by the author into my English classes. The article gives a simple,
easy 1o teach, and easy to understand, way of getting students to understand and
recognize different language levels. The simple activity of designing variations of
familiar stories by using different levels of language shows the students how important it
is to use the correct level of language for different situations and audiences. The activity
also provided me with a way to address language issues common to African Americans
without having to say something like, “your language is wrong and this language is
right.” Marking writing papers with “LL” is also much simpler and a lot less time
consuming than trying to explain inappropriate language-level word choices that a
student might make in a writing sample.




Muniz, Eva Vera. “Lassoing Levels of Language.” Conference on College Composition
and Communication. Chicago. 1-4 April. 1998.

This paper provides insight and strategies for composition teachers teaching writing to
African American students who have difficulty determining the appropriate words to use
when writing formal papers. Muniz contributes word choice problems to three factors:
“in-groups” (punks, surfers, valley girls, etc.), the casual attitude of our American
society, and to the diverse cultures found in the United States. To help African American
students learn to write in the formal, academia level, Muniz suggests that composition
teachers should understand Ebonics. To help students make appropriate word choices in
formal papers, Muniz suggests modeling different versions of a familiar story like “Little
Red Ridding Hood.” Each version of the story presented should reflect a different level
of discourse: formal and informal. The goal of the activity is to have the students realize
the importance of good word choice in clear communication. After this demonstration, a
teacher can mark students writing with the symbol “LL” (level of language) to indicate
that the student has used an inappropriate level o f language in the paper. (Annotation by
Sandy Watkins)

Like the first article, the second article also emphasizes the importance of English
teachers to teach all of their students standard English, but to do so in a way as to not
lake away from, or downplay, the language and culture of the African American students.
This article points out that many word-choice writing errors are made because the
student is writing as he/she speaks. I, too, had noticed that a lot of my African American
students misuse the forms of the verb “be” in their writing. As the article points out
much of this is because these students also misuse the forms of the verb “be” in their
everyday speech. In my classrooms, I now emphasize the important distinction that the
language we use to speak is not always the language we use when writing.

Nembhard, Judith P. “A Perspective of Teaching Black Dialect Speaking Students to
Write Standard English.” Journal of Negro Education. 52.1 (1983): 75-82.

In this article, Judith Nembhard informs readers about ethical dilemmas involved with
teaching Standard English to black dialect speaking students. The dilemma centers on
the idea that by forcing black dialect speaking students to use Standard English, educators
are asking the black dialect-speaking students to disown their own culture and language.
The author disagrees with this idea, and proposes that black dialect speaking students can
and should be taught Standard English. She feels the aim of teaching composition is to
emphasize the importance of clear communication to the students. Nembhard gives
several teaching strategies in the article that proved to be successful with black dialect
speaking students at Howard University. The program promotes utilizing a
process/student-centered approach to teaching writing. Other suggestions include:
allowing students to write during class where the teacher is immediately available to help
the student, aiding students in making the distinction between their oral speech and
standard English, setting aside time to conference individually with students, and accept
writing as a unique process. (Annotated by Sandy Watkins)




This article, coupled with my extensive research on Shirley Brice Heath for EED
500, broadened my understanding of African American discourse. This article led me to
investigate the discourse features of African American language. By investigating the
linguistic environments of my African American students, I was able to find the “root” of
many language barriers and problems that were typical of my African American students.
Once I understood the “roots” of the problems, I was then able to develop an action plan
on how to help my students fix these problems. This article was also very influential in a
major change that was made in the way I taught writing. I had always taught writing as
a step-by-step process. When I discovered that my African American students did not
prefer this analytical style of teaching, I started teaching writing in more of a relational
(whole-to-parts) manner.

Norment Jr., Nathaniel. “Discourse Features of African American Students’ Writings.”
Journal of Black Studies. 25.5(1995): 558-577.

This article investigates those characteristics unique to writings by African American
students. The article noted 37 references and described an intensive research study on 30
African American student writers. The article’s strongest feature was the summary of
vast and intensive research on the discourse features of African American writing. The
article sights research noting the communication style of African Americans as having an
interpersonal (communal, holistic) emphasis that influences their writing, causing the
African American students to use the first person pronouns “I” and “we” more than third
person pronouns. Other helpful research information in the article indicated that African
Americans prefer a relational learning approach (whole-to-parts), rather than an
analytical style (parts-to-whole). The author recommends that writing teachers should
develop knowledge of African American students’ linguistic environment and
competency to improve African American students’ writing. Norment suggest that
knowing about a student’s linguistic environment will help explain aspects of a student’s
written prose and language performance. (Annotation by Sandy Watkins)

Learning Disabled (L.D) Students

The first article in this section was chosen to reflect the ongoing struggle about
the best way to teach reading: Whole Language or Phonics? In this article and in other
research during my coursework, I became aware of the components, disadvantages, and
advantages of both approaches. The first article advocates the importance of teaching
reading by phonics, but admits and agues that the phonetic approach should be coupled
with the whole language approach to enhance reading success. As an upper-level
English teacher, I thought I would not need to worry about being able to teach students
1o read, as that seemed to be the task of elementary teachers. Although I don’t teach
students how to read, I do need to be able to identify the source of reading difficulties
that my students may have, especially the LD students. By understanding the two




approaches, I can usually identify the difficulty into one of several categories (phonemic
awareness, comprehension, etc.) and then develop an action plan to correct the problem.

Ellis, William. “Phonological Awareness.” NITCHY News Digest. 25 (1995). Online.
25 Feb. 2002.

Ellis begins with a discussion of the complexities of the act of reading before delving into
the particular difficulties experienced by a learning disabled child. His idea is that by
phonologically teaching the structure of words, a student should be able to better read.
His rationale is that by analyzing and combining the smallest unit of sounds, a student is
more aware of the purpose of the word. He cites statistical data that supports his claming
that this technique produces better readers especially among those students who are
identified as having a learning disability. He supports the idea that this approach should
be combined with the whole language approach by looking at words contextually as well
as phonologically.

His most important part dealing with helping learning disabled students succeed comes
near the end of the paper. He gives specific examples of what to do with LD learners to
help them learn to read. Many of these suggestions are in the form of games that will
keep the children interested while teaching them the needed skills. It is disappointing
that Ellis does not address the problem of teaching students to understand what is being
read. (Annotation by Ginger McMillian)

The second article in this section echoes the information presented in the last
article in the previous section by Nathaniel Norment, Jr. The two articles emphasize the
importance of teaching language skills in a relational learning approach (whole-to-
parts). Realizing that what was helpful to my African American students was also helpful
to my LD students made me see the importance and necessity of changing my old,
analytical, step-by-step approach to teaching writing. Because both LD and African
American students seem to learn better with a whole-to-parts method, I now save projects
and papers written by my students to use as models and examples for my students that
come to me the next year. This process allows me to show my students what a final
product should look like for a particular assignment. By doing this I am providing my
students with a whole-to-parts approach.

Maclnnis, Carole and Heather Hemming. “Linking the needs of students with learning
Disabilities to a whole language curriculum.” Joumal of Learning Disabilities.
28.9 (1995): 535-545. March 2002, Ebscohost database (Masterfile).

In this article the authors Carle MacInnis and Heather Hemming present a rationale for
how the whole language approach provides the type of environment particularly suitable
for learning disabled students. They analyze the documented characteristics of these
learners and the implications of those characteristics within a whole language curriculum.
The authors discuss the learning disabled student’s dependency on others for directing
their learning, how they have difficulty monitoring their performance, how LDs fail to




modify strategies in response to critical task changes, and their difficulty with memory
and acquiring generalization knowledge which is useful in transferring. The authors
point out that a whole language curriculum eliminates most of an LDs characteristics
because whole language is child centered, is language based, has social interaction, and
teaches whole-to-part relationships with the teacher acting as mediator in the learning
process. The authors conclude that repeated difficulties in academic learning have
resulted in these students’ expecting to fail. Since the needs of LD students are varied
and complex, special educators have questioned whether students with these
characteristics could be accommodated in a whole language-directed classroom.
(Annotation by Mary Wright)

Physically Disabled (PD) Students

Teaching a student with physical and mental disabilities is not a task that I've had to
combat; however, when the moment arises, I believe that the author of the next article,
Ebru Yaman, has developed some wonderful strategies to help PD students be successful.
By using pictures, teachers are able to show their students what they want them to do
instead of trying to explain the task verbally. Taking pictures and developing them info a
final show-and-tell project for the end of the year mirrors the portfolio process of
gathering materials and reflecting on self-growth that my students compile at the end of
the year for my English classes. If ever the time comes when I must deal with a PD
student, I’'m sure I’ll use the picture ideas mentioned in this article.

Yaman, Ebru. “Making Education Special -TOP OF THE CLASS—TALKING TO
OUR BEST TEACHERS.” The Australian. 29 Oct. 2001, ed.1, sec. Features:
016.

This article is an interview with Angela Niven, a teacher at Divan Point Special School in
Brisbane, Australia. Children enrolled in the Divan Point Special School have a broad
range of intellectual and physical disabilities. Ms. Niven has introduced the use of
photographs as teaching aids for all of her students. These photographs help to enforce
classroom behaviors such as staying at their desks. Ms. Niven would place a photograph
of a child at his desk next to his desk. That way, the student would always have a
constant reminder of the behavior expected. It helps to give the student confidence and
reminds him that he can perform the behavior being asked. Ms. Niven combines the
photographs into books with simple, descriptive sentences to accompany the pictures.
Reading skills are enforced this way. One student has difficulty feeding himself has a
book with photographs of himself eating different foods. This helps to build the student’s
confidence and self-esteem. It helps to show him that he is not that different from others,
yet his reading skills are enforced at the same time. Perhaps the biggest event for the
students is the end of the school year. “Niven and the children prepare books,
summarizing their year at school: photos of themselves at excursions, doing their
favorite things and with friends.” The students with physical disabilities see themselves
functioning in the classroom and socializing with others. Little do they realize it, but




they are learning to read, to comprehend, and to write. They can tell their own story.
(Annotated by Elizabeth Bowden)

More than anything this next article brings out the depressing fact that many PD
students are overlooked as being gifted because there is simply no technology available
to test a child’s mental abilities because of their physical disability. This, setback, like so
many other setbacks in education, is primarily due to lack of funds and resources.
Although a child with PD may not be able to “officially” qualify as gifted, teachers
should recognize the gifts and teach the child at his/her ability level.

Corne, Anne L. and Lynette Henderson. “Twice Exceptional Students.” Gifted Child
Today. Summer 2001, Vol 24. Issue 3, p. 5-7.

This article discusses the obstacles that teachers face when dealing with physically
disabled students. Surprisingly, the difficulty was not in relating to the students. Rather,
the difficulty lies in the lack of necessary materials. For example, in a recent study of the
American Foundation for the Blind’s Textbook and Instructional Materials Solutions
Forum, only 32% of the teachers had the necessary technology in the classroom to teach
and assess the students who are blind or who are vision impaired. Because teachers who
teach physically disabled students lack the necessary technology to properly assess the
students, many physically disabled students are looked over in terms of gifted education
hence the term “twice exceptional.” Studies dating back to the late 1970s indicate the
importance and the impact on a person’s life when a bridge between “two
exceptionalities is formed, giftedness and disability.” The main purpose of this article is
to promote awareness concerning children who are “twice exceptional.” (Annotated by
Elizabeth Bowden)

Behaviorally or Emotionally Handicapped (BEH) Students

Although teaching PD students is something I haven’t had much experience in,
teaching BEH students is something I deal with on a daily basis. The information
presented in this article is invaluable. Even just the annotation on this article provided
me with enough information to implement some of the strategies discussed in the article
into my classroom. The behavior log became a daily self-reflection log for my BEH
students. The log reinforced writing while helping my BEH students control their anger.
Role-playing and comparing/contrasting the effects of good/bad behavior became a way
of teaching compare/contrast and inferencing skills in my English classroom, skills that
are necessary to improve reading comprehension. This is truly a versatile program.

Kellner, Millicent H. “A School-Based Anger Management Program for
Developmentally and Emotionally Disabled High School Students.” Adolescence
30.120 (1995): 813-826.




Kellner’s article identifies a “cognitive-behavioral” program for effectively intervening
with aggressive students. According to Kellner, the use of daily logs, group
reinforcement, role playing, skill building, relaxation techniques, normalizing anger, and
providing liaison to classrooms can help students manage their anger and reduce
aggressive acting out. The pilot program consisted of a study of students between the
ages of 15-18 who were diagnosed as intellectually functioning, but exhibiting aggressive
behavior, severe withdrawal, attention deficit disorder, developmental delays, autism,
mental retardation, and depressive disorder. The anger-management training took place
within a group therapy context, and taught skills such as relaxation, assertion, self-
instruction, thinking ahead, self-evaluation, and problem solving. An important part of
the program was the keeping of a “hassle-log” by each participant. The students used the
log to record anger-provoking incidents, how he/she handled the incident, a self-appraisal
of the degree of anger, and how well he/she managed the incident. Students were also
taught the “physiology of anger” to identify the signs of anger in their body and how to
control their reactions. Students were taught relaxation, deep breathing, and counting
exercises to help them exert control over their arousal response. According to Kellner,
the use of coping strategies and recognition of triggers, along with professional
counseling, helped the participants to develop strategies for self-control and establish a
standard of non-violence. (Annotated by Mike Roberts)

The last article in this section by William F. White, echoes the theories of Dr.
Howard Gardner. White and Gardner point out that students have many intelligences.
Unfortunately, not all of these intelligences are measured and/or tested in the school
systems. White’s article also reflects the thoughts of James Comer, a Yale psychologist
who predicts that public school systems will not survive; because, like White mentions,
schools are not helping students develop along the psycho-emotional, moral/spiritual,
and/or social levels as much as they should. Teaching and modeling emotional/social
behaviors is something that I am now more aware of and try to address with my students
on a daily basis.

White, William F. “What Every Teacher Should Know About The Functions of
Emotions in Children and Adolescents.” Education. 119.1 (1998): 120-126.

In his article, White maintains that teaching strategies usually overlook the emotional
dimensions of students. He insists that for present and future teachers to be most
effective, teaching strategies must include interactions with the feelings of students.
According to White, there are four personal-social emotional feelings that impact
teaching and what is learned in the classroom: self-social feeling of the student, empathy
and understanding, anger or violent striking out, and the self-efficacious or regulatory
behavior of the student. White states that contemporary education measures cognitive,
intellectual, reasoning, and informational abilities of students, but ignores, or does not
measure, attitudes, feelings, emotions, or belief systems. He states that the primary cause
of learning in children and adolescents is imitation and copying of models. These models
may be live models, such as family; symbolic models, such as television; or verbal
models in speech and the written word. White states that empathy is a learned trait, and
that every student must learn to manage emotions in his/her life and recognize and deal




with emotions in others. He further stares that if emotional management is not taught by
models in the home, students rely on teachers and peers to be models. For students
exhibiting “frustration-aggression,” teachers should let the student “catharsize,” and
allow the students to “cool off.” Teachers should be trained in conflict resolution,
promote student responsibility for actions, and teach students the difference between
passive, aggressive, and assertive behavior. (Annotated by Mike Roberts)

English as a Second Language (ESL) Students

The first article in this section was probably one of the most influential articles
that I read during my Master’s degree coursework at UNCP. Although the article was
written to help teachers teach ESL students, the strategies mentioned in this article were
strategies that I could use with all the students in my classroom. From information in
this article about dialectic journals and think alouds, I developed the “RAPS” method of
active reading which I used in my unit plan for EED 552 (The Teaching of Literature).

Cook, Lenora. “What is a ‘Regular’ English Classroom? Language and Cultural
Diversity in Today’s Schools.” English Journal 85 (1996): 49-51.

Ms. Cook is a professor at California State University, co-editor, and columnist for the
journal Reading Today. In this article, Ms. Cook records her teaching philosophies,
beliefs, and teaching strategies that have been successful when used in ESL classrooms.
Ms. Cook stresses that classrooms must be “comfortable, challenging, and meaningful” in
order for students to be successful. To teach ESL students she suggests using peer tutors,
cooperative learning, dialectic journals, concept diagrams, quick writes, think alouds,
small group projects and/or individual projects. Ms. Cook records several characteristics
present in classrooms where ESL students have been successfully integrated into regular
English classrooms. Characteristics included: high amounts of student interaction,
“print-rich” classroom environments, and an emphasis on creativity, and vast presentation
of student work. (Annotation by Sandy Watkins)

At the time I researched, read, and annotated this next article, I didn’t realize
how significant and true the information presented really was. After taking ENG 583
(Second Language Acquisition), I studied the language learning theories of David
Ausubel who makes the point that meaningful, long-term learning takes place when new
information is ‘tacked onto’ pre-existing knowledge. By teaching in thematic units, ESL
students are able to form “chunks” of information that can be stored together in the
brain. These chunks of information are less likely to be forgotten than new vocabulary
that is introduced to an ESL student haphazardly. Again, what is true for teaching ESL
students is also true for teaching all students in an English classroom. All students will
learn and remember more if new information is presented with other related material and
tacked onto pre-existing knowledge.

Hadaway, Nancy L. and JaNae Mundy. “Children’s Informational Picture Books Visit a




Secondary ESL Classroom.” Journal of Adolescent & Adult Literacy 42 (1999):
464-476.

Ms. Hadaway and Ms. Mundy record their experience using picture books to supplement
instruction in a high school ESL self-contained class. The article documented the
teachers’ processes developing an integrated, multi-disciplinary, literature based weather
unit. The teachers successfully used informational picture books to build a common
vocabulary base among the students. From this common base, the students were able to
use the vocabulary to produce various products. The students produced weather journals,
graphic organizers, collages, oral presentations, weather experiments, poems, and various
forms of creative writings. The teachers felt that the collaborative unit was a success, and
that the picture books provided a bridge for the students to use to cross over to textbooks
and more difficult reference books. The article sights 24 reference sources and 23 books
that were used in the research unit. Ms. Hadaway is a professor at the University of
Texas, and Ms. Munday is an ESL teacher at Arlington High School. (Annotation by
Sandy Watkins)

The final article in this section helped me to meet the Master of Arts in English
Education Goal Il and objectives 1 through 4. The article gave me good advice on what
not to do and what to do with ESL students in my classroom. [ especially liked the
author’s advice on having ESL students write down their thoughts on paper before
requiring them to share with the rest of the class. I have also used this particular
strategy with all the students in my English classroom. 1 have discovered that if I give my
students classroom discussion questions to prepare before the class discussion takes
place, the discussion goes much smoother, is more focused, and wastes less time, as all of
my students are not sitting silently waiting for someone to provide an answer.

Kooy, Mary and Annette Chiu. “Language, Literature, and Learning in the ESL
Classroom.” English Journal. 88 (1998): 78-84.

Ms. Kooy and Ms. Chiu deliberate the importance of using literature as the main
facilitator for teaching ESL students. They point out that much of the present ESL
instruction is focused on reading comprehension skills, grammar, and vocabulary. This
widely used approach, according to the two authors, is too narrowly focused and does not
provide the students with opportunities to see the English language as a whole. They
suggest that by beginning with literature first, the students see a whole picture, and at the
same time gain cultural awareness through the stories in the literature. It is suggested that
because “each text offers a glimpse (of the American culture), and the more glimpses we
(teachers) offer, the bigger and richer the picture will be.” Kooy and Chiu give specific
titles of what picture books, dramas, short stories, novels, and poetry to use in ESL
instruction. The authors feel that although literary selection is important, the presentation
of the literature is just as important. Kooy and Chiu suggest several strategies to use in
the literature based ESL classroom, such as: read-alouds, class discussions, giving
reading choices, book talks, and reading logs. They note that reading logs help ESL
students get their thoughts about the literature down on paper before they are required to
share their thoughts about the literature down on paper before they are required to share
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their thoughts with the rest of the class during a class discussion. This procedure eases a
lot of the fear and anxiety ESL students have when required to discuss the literature. The
authors sight 13 sources. Ms. Kooy is a language education professor at the University of
Toronto and Ms. Chiu teaches English at Forest Hill Collegiate Institute. (Annotation by
Sandy Watkins)




Artifact #8
Case Study: Common Phonemic Differences Between
Midwestern and Black Dialect |

Before my graduate studies at UNCP, I struggled teaching African American
étudents because of my lack of exposure to African Americans in my childhood. I
noticed that many of my African American students made several, common, cultural
spelling and grammatical errors when writing and/or speaking in the formal register.
However, I did not know how to ethically and/or technically address these issues with my
African American students. By tape recording and phonemically analyzing the
differences between Standard American English and Black dialect I am better able to
help my African American students discover and change cultural language differences
when speaking and/or writing in the formal register.

The case study on common phonemic differences between Midwestern and Black
dialect helped me meet all of the following goals and objectives in the English Education
graduate program at UNCP:

e Goal 2.1: understanding developmental, emotional, and cultural factors which
affect adolescent learners and the management of their behavior

e Goal 2.2: understanding exceptionalities and cultural differences which affect
diverse learners

e Goal 2.3: designing curricula and selecting methods which engage diverse
learners and afford them opportunities for success

e Goal 2.4: reflecting upon the design of curricula and selection of method,
evaluating their success with diverse learners and adjusting




Sandy Smith
Eng 581
November 28, 2001

Common Phonemic Differences Between
Midwestern and Black Dialect

Introduction:

There are many phonemic differences between Black and Mid-Western dialect. 1
decided to do research on the phonemic differences between the two dialects for many
reasons. In the recent past, understanding both oral and written Black dialect became a
necessity for me. Four years ago I moved from a small, rural, primarily Caucasian town
in Nebraska to take a 7™ grade communication skills teaching position in Laurel Hill,
North Carolina. Like my hometown, Laurel Hill is both small and rural, however, Laurel
Hill has a high Black population. After four years of teaching in Laurel Hill, I am able to
understand Black dialect with ease. However, in my communication skills classes, I try
to instill the importance of learning and using Standard English to my Black dialect
speaking students. In this pursuit, I have been considerably frustrated by my inability to
correct the speech patterns of my Black students. Most of this frustration stems from my
Black students not “hearing” the difference between how I say something and how they
say something.

Purpose:

The purpose of this study was to develop an auditory/visual example of the
differences in Mid-western (Standard English) and Black dialect in an effort to help my
Black students “hear” and phonemically “see” the differences in our utterances. The
study was also done in order to fulfill course requirements for ENG 581 at the University
of North Carolina at Pembroke.

Procedure:

For a period of two weeks, I compiled a list of several words and phrases that are
pronounced significantly different in the two dialects. Then, I put these words and
phrases into a series of 13 unrelated sentences. I wrote each sentence on separate note
cards and asked Angelica a 12 year-old, Black-dialect speaking student, to read the cards
several times. After a bit of practice, I told her that I didn’t want her to “read” the
sentences off the cards; but rather, say the sentence like she would say them in a normal
conversation with her friends. Once I felt like Angelica was “reading” the sentences like
she would talk, I recorded her on a cassette tape. After recording Angelica, I recorded
myself saying the same 13 sentences.

After making the cassette tape recordings, I developed the attached worksheet to
compare and contrast the phonemic differences of the selected words and phrases. The
selected words and phrases are underlined and transcribed.




1. Tlive over there.
Me: ['Oer]
Angelica: [der ]

2. Here mouth dropped to the floor,
Me: [Ma®e]
Angelica: [rna®F]

3. Why did you shut the door in my face?
Me: [wat dd ju] [dor]
Angelica: [LoodzN ), [do]

4. Go to bed before I have to ask you again.

Me: Ebi‘(:\or]' [Basx]

Angelica: [_‘D'\'g 0] ) [.3&\‘5]
5. I'wore this mask for Halloween.

Me: (D)5 mdesk Sor)

Angelica: [ANS 0ORRKS Q'D(D}
6. What's up dog?

Me: [wl\‘\‘s A% daa]

Angetica: (WA NP Aawq |
7. These are smooth.

Me: L0112 ]

Angelica: (412 ]




8. Because he’s my brother.

Me: Lot K21 [ 'brador]
Angelica: [ 'KNZ 1, [ bradn ]
9. She’s coming over because we’re playing with things.
ve: L' ki), D kel Cplean ] [Binz]
Angelica: [' Khnin] T ')Az ], [_'?\em] ' [_‘\‘1\17-—1

10. Ilive over there.

Me:[Ser |

Angelica: [ d ex |
11. I'm out of here,

e [ 0@t V)

Angelica: [OGAN)

12. It’s none of your business.

Me: [‘ biznes)

Angelica: [ “Pr1ANES )
13. What's up?

me: { LONTS )

Angelica: [_wt\é l\?—l




Conclusions:

After an intense study of the phonemic differences in Midwestern and Black
dialect, I discovered several commonalties. From these commonalties, I developed 5
phonemic “rules” that state the phonemic differences between Midwestern and Black
dialect. In each rule, standard phonemic qualities of Midwestern dialect appears on the
left of the arrows and standard phonemic qualities of Black dialect appears on the right of
the arrows.

Rule #1
The |th] Combination

A. In Midwestern C___ [+/- voice ]| —>» aC___[+/- voice ] in Black dialect speakers
[+ dental ] [+ alveolar]
[+ fricative] [+stop ]
or

C_ hv—>C__ /d/or i/

e This “rule” can be seen in the words: there, this, these, and things, as seen and
transcribed in sentences 1,5,7, and 9.

B. InMidwestern __ C[-voice ]—>»a __ C [+/- voice ]in Black dialect speakers
[+ dental ] [+ labial dental]
[+ fricative] [+ fricative ]
or

[@] —> [flor[v]

e This “rule” was noticed in the word “mouth,” as seen and transcribed in sentence 2.
This rule can also apply to the word “smooth,” which Black dialect speakers often
pronounce [smuv].

Rule #2
The Cr]
In a Midwestern ___ C [+ voice ]—a__ C[- voice ]in Black dialect speakers
[+ alveolar ] [+ bilabial ]
[+ approximate] [+ approximate]
or
[r] = [w]

e This “rule” can be seen in the words: floor, door, before, and for, as heard and
transcribed in sentences 2,3,4, and 5.




Rule #3
The  C fing/

In Midwestern __ C [+ voice] —» __ C [+ voice ] in Black dialect speakers

[+ velar ] [+ alveolar]
[+nasal ] [+ nasal ]
or
[n] = [
e This “rule” can be seen in the words coming and playing, as heard and transcribed in
sentence 9.
Rule #4
The intervocalic [t], [z], and | |
In Midwestern Dialect In Black Dialect
[+ intervocalic] + [+ voice ] [-voice ] — [+ intervocalic] + [+ voice ]
[+ fricative ] or [+stop ] [+stop ]
[+ alveolar or + dental] [+ alveolar] [+ alveolar]
or

Intervocalic [t], [z], and Pg] —> Intervocalic [d]

e This “rule” can be seen in the words and phrases: brother, out of, business, and
what’s up, as heard and transcribed in sentences 8,11,12, and 13.

Rule #5
The C /K

In Midwestern dialect  C [s°k] —» __ C [k°s] in Black dialect speakers

or

Isk/ —> Ix/

e This “rule” can be seen in the words ask and magk, as heard and transcribed in
sentences 4 and 5.




Artifact #9
Research Paper: Helping Monolingual Teachers in
Multilingual Classrooms

Teaching English as a second language (ESL) students is not something that I
have ever had experience with. Knowing that the number of ESL students in America’s
classrooms is rising quickly, I knew I needed to prepare myself to teach ESL students.
Taking ENG 583 and doing the research paper entitled “Helping Monolingual Teachers
in Multilingual Classrooms” helped me prepare to teach the ESL students that will
inevitably arrive in my future classrooms.

This research paper helped me meet all of the following goals and objectivels in
the English Education graduate program at UNCP:

e Goal 2.1: understanding developmental, emotional, and cultural factors which
affect adolescent learners and the management of their behavior

e Goal 2.2: understanding exceptionalities and cultural differences which affect
diverse learners ‘

e Goal 2.3: designing curricula and selecting methods which engage diverse
learners and afford them opportunities for success

¢ Goal 2.4: reflecting upon the design of curricula and selection of method,
evaluating their success with diverse learners and adjusting

e Goal 4.3: identifying and employing the best pedagogical practice for specific
settings and diverse learners
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Helping Monolingual Teachers in Multilingual Classrooms

In his fourth annual State of American Education Address in 1997, Secretary of
Education Richard W. Riley expressed his concern about current teacher preparation:

“The entire context of American education is changing. We need teachers

skilled in using computers as a powerful teaching tool, and many more

teachers well-versed in teaching English as a second language” (Fern 1).

In the spring of 2002, five years after this State of American Education Address,
Richard W. Riley’s statement remains true. “The rapidly changing demographics of our
public schools have created a critical need to find a way to teach children who have
limited English proficiency (LEP) and sometimes little formal education” (“Bilingual™).
In order to successfully prepare today’s students for the challenges they have ahead,
America needs teachers who understand and use technology, and equally, if not more
important, America needs teachers who can teach the growing numbers of LEP students
that enter their classrooms.

Learning and using technology is a complicated process, but a process that is
generally easily learned due to the vast arﬁkéﬁ;)t%f resources available to help people
become technologically literate. For monolingual teachers, learning technological skills
seems like a mole-hill compared to the seemingly mountainous process of learning to
teach LEP students without themselves learning a second, third, or even fourth language.

However difficult this mountain of teaching LEP students is to climb, it is a

mountain that all teachers must find a way to climb. According to the National Education




Association all LEP students must have “available to them programs that address their
unique needs and that provide equal opportunity to all students, regardless of their
primary language” (“Bilingual””). Monolingual teachers can, do, and will be able to fulfill
the special needs of the LEP students in their classrooms without having to learn a
second, third, or fourth language. Monolingual teachers will successfully make the trip
up the language barrier mountain in their classrooms if they gain knowledge in the
following four areas:

1. Theories of first and second language acquisition

2. Understandings of socio-cultural effects on learning

3. Effective, research-based pedagogical practices for LEP students

4. Available support and support systems for teaching LEP students.

Language Acquisition
In order to understand second language acquisition, monolingual teachers are

encouraged to consider the complexities involved in first language acquisition. Many of
these considerations of language acquisition can be discovered through simple self-
reflection exercises. For example, a monolingual teacher may reflect on memories of
their own language acquisition, or they may reflect on memories of how a small child in
his/her life acquired language at an early age. Within these reflections, monolingual
teachers will be reminded that language acquisition is a complex task that takes a lot of
time and patience. The recollections on various childhood experiences will also bring
back memories of how adults interact with young children to help them communicate at a
young age. Many of these natural “parenting” techniques are effective practices that

monolingual teachers can use with LEP students in their classrooms. Speaking in short




sentences, giving frequent praise, pointing to objects being talked about, and frequent
repetition are all examples of natural “parenting” techniques that are effective practices
with LEP students.

Although simple personal reflections will give monolingual teachers a good base
to build on, monolingual teachers inexperienced in teaching LEP students should really
look at researched, theoretical practices about teaching LEP students. In her article
“English (as a Second) Language Arts Teachers: The Key to Mainstreamed ESL. Student
Success,” Martha W. Young points out that in order to help the LEP students in
classrooms, “a background in theoretical perspectives regarding second language
acquisition (SLA) will help” (19).

The modern theories of language acquisition generally start with the
structuralist/behaviorist schools of thought during the 1940s and 1950s. The
structuralists/behaviorists attempted to scientifically study language acquisition, studying
only the overtly observable data of language acquisition (Brown 9). This era of theory
was a nonmentalistic view of language. B.F. Skinner and Ivan Pavlov led much of the
way in this era of language acquisition research. From these theories, pedagogical
approaches to second language centered on various forms of rote learning approaches.
Teachers would give students lists of vocabulary words and grammar rules to memorize.
Drill. Drill. Drill. This was the main mode of thinking in this era of the best approaches
to second language acquisition.

Many approaches to learning and teaching a second language still revolve around
the structuralist/behaviorist school of thought. During the 1960s and 1970s, research and

understanding of language acquisition turned away from the behaviorist school of




thought and moved toward rationalism and cognitive psychology. This movement
became know as the nativist approach to language acquisition. By studying language
acquisition gurus in this era, monolingual teachers learn that nativisits did not agree with
the behaviorist school of thought. Nativists, like Noam Chomsky, felt that “human
language cannot be scrutinized simply in terms of observable stimuli and responses” like
behaviorists believed (Brown 9). Nativists and other cognitive psychologists “sought to
discover underlying motivations and deeper structures of human behavior” (Brown 9).
Nativists ascertain that “language acquisition is innately determined, that we are born
with a genetic capacity that predisposes us to a systematic perception of language around
us, resulting in the construction of an internalized system of language” (Brown 24).
From these core ideas about language acquisition, the idea of Universal Grammar (UG)
was developed. The core of UG is that all children, regardless of environmental stimuli,
are able to learn languages.

Following the nativist school of thought regarding language acquisition came the
constructivists. Key figures in this arena of language acquisition thought included Lois
Bloom, Jean Piaget, Lev Vygotsky, Paolo Freire, Carl Rodgers, and David Ausubel.
According to constructivists, language acquisition is largely a matter of social and/or
environmental interaction. In contrast to the behaviorists, who where concerned with the
forms of language, constructivists were largely concerned with the functions of language,
social interactions, and resulting discourses. Pedagogy in the constructivist school of
thought focused on the whole learner, not just the language. Constructivists believed that
empowering learners was vital to successful second language acquisition (Brown 90).

They believed that teachers must “provide the nurturing context for learners to construct
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their meanings in interaction with others” (Brown 91). Socialization, meaningful
learning, and empowering students highlighted the key focuses of the constructivist
school of thought.
Although language acquisition theories have seemingly come and gone,
monolingual educators with LEP students need not worry. “The cyclical nature of «Jownve
N =

theories underscores the fact that no single theory or paradigm is right or wrong. It is cararA wi

Lo
impossible to refute with any finality one theory with another. Some truth can be found | xk\e \Jf—jgd/

Va3
OO
in virtually every theory” (Brown 13). The point of introducing monolingual teachers to wott  oe
the different approaches and theories of language acquisition is to make these teachers ) X
@O

more aware that there is not one, fool-proof, guaranteed method of teaching LEP students ) \
in classrooms across the globe. By studying the different theories, and the pros and cons
of each, monolingual teachers can judge and choose methods for themselves and their
unique teaching style. Having a “bag of theories” allows the monolingual teacher to also
choose methods that work with each individual classroom and/or student. Monolingual
teachers are encouraged to follow the advice of Kenji Hakuta, chair of the National
Research Council who says, “Rather than choosing a one-size-fits-all-program, the key
issues should be identifying those components, backed by solid research findings, that
will work for a specific community” (“Bilingual”). By borrowing ideas from various
schools of researched thought and theory, monolingual teachers will gain confidence in
their teaching because they know that their methods are both research and theory based.
Socio-Cultural Factors
Along with being familiar with different theories of language acquisition,

monolingual teachers need to be aware of the large degree by which success or failure to

-

XA




learn a new language eenside%&bly'dége;ds on the learners’ ability to accept the culture
of the new language. In fact, the linkage between culture and language has been coined
“inseparable” by current foreign language theorists (Zoreda 3). Because of tight and
important connections between language and culture, teachers must make themselves
aware of these connections.

Just as gaining knowledge about language acquisition began with self-reflection,
much of learning about a new culture also starts with self-reflection. Teachers must
reflect on the cultural, racial, linguistic, and socio-economic backgrounds of both
themselves and of the students in the classroom. Because of the influx of LEP students in
classrooms, there are inevitable cultural and linguistic mismatches between teachers and
students (Terrill & Mark 1). Teachers can attempt to correct linguistic and cultural
mismatches through self-reflection exercises. Through reflections, teachers will begin to
see that ties to their personal culture limit them in their ability to effectively interact with

wine 2~
students that have different linguisticalf’tl:ultural, and socio-economic backgrounds
(Terrill & Mark 2). By being aware of these limiting factors, teachers can then take steps
to correct language and cultural barriers that hinder learning.

Not only do classroom teachers with LEP students need to reflect on personal and
classroom cultural similarities and differences, but each individual student in a classroom
with LEP students needs to reflect on these similarities and differences as well. Students
should focus reflections on native prejudices, likes, and priorities towards English and
Americans (Zoreda 5). Reflecting on cultural differences and prejudices in a classroom

setting is often an area that teachers understandably avoid. In her article, “Cross-cultural




Relations and Pedagogy,” Margaret Lee Zoreda offers good, practical advice on how to
tactfully discover and discuss cultural differences in the classroom.

Zoreda suggests that both teachers and students act as ethnographers in the
classroom to discover together the similarities and differences between cultures
represented by the students in the classroom. As ethnographers of different languages
and cultures, students and teachers “attain mastery in cross-cultural communication and
understanding” (Zoreda 2). These ethnographic studies will help students be successful
in both school and in their lives outside of the confines of the school building. Cross-
cultural communication and understanding are necessary skills for the “global village™ of
the classroom and for overall survival in the culturally diverse societies of the world. To
implement the ethnographic study, Zoreda suggests “watching movies or television
programs from abroad; reading foreign literature, whether in the original language or
translation; and interacting with persons of other nationalities on a professional or

personal bas1skQ Q).

The “ethnographic” study should also extend past the classroom. Often teachers
of LEP students overlook the importance of building a relationship with the families of
LEP students. Family members can provide an invaluable insight into an LEP student’s
life outside of school. Family members know the child the best. They know where the
child’s talents lie; they know his/her weaknesses; they know in which situations and
environments the child learns best (“Involving” 1).

Linda Jean Holman agrees with Zoreda’s emphasis on making the children and
the families of LEP students feel at home in the school. In her article “Meeting the needs

of Hispanic immigrants,” Holman gives teachers advice on both effective and ineffective
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ways of involving the families of LEP students in their children’s schools. Holman warns
all teachers that when dealing with the families of LEP students, teachers need to be
aware of the fact that Hispanic parents may feel intimidated by highly educated school
personnel (2). In order to make these parents feel less intimidated, Holman suggests that
having teachers make “home visits, phone calls, and personal greetings at school events”
will make them feel welcomed (3). Holman also points out that many of the parents of
LEP students will not be English proficient; therefore, in order to send communications
home to these children, teachers should avoid sending written notices home. With a
written notice, teachers cannot be sure that a parent understands the message. In order to
be sure parents get the message, teachers should make a personal phone call home and/or
visit with the parent in person to be sure he/she understands. Once the parents feel less
intimidated by the school, they will be more likely to participate in school activities with
their children. To involve the families of LEP students in the classroom, Holman
suggests that teachers look for areas of expertise that parents can “demonstrate at
meetings, in class lessons, and at assemblies” (4).

Through these ethnographic studies in the classrooms, teachers and students will
learn a lot about different cultures. Shirley Brice Heath, a linguist and anthropologist
who has studied discourses of many different cultures, encourages teachers to study the
discourse features of different cultures. In studying these discourse features herself, she
has given teachers valuable input, information, and results about the features of different
discourse communities. Her findings enlighten teachers to the fact that differences in
discourses hinder, and even block, communication and understanding. Teachers cannot

assume that their cultural discourse is easily understood by all the students in a given
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classroom. If teachers follow the advice of Zoreda, Holeman, and Heath and spend some 'ﬂO
U\\ K
¢
time doing an ethnographic study of the cultures in the classroom, teachers will discover - ﬂ'\' 4’
what words, phrases, and syntactical patterns help or hinder communication between the “ C/k \‘(Q({\}z\

5 oW W \

different individuals in the classroom. Teachers are encouraged to follow the advice of \U\ 5\\’"

Shirely Brice Heath who comments, “We can’t expect school discourse, we must teach ‘D"'
it” (Finn 49).

The ethnographic studies will also benefit the students. Through the study
students will gain a personality of a “multicultural person whose horizons extend
significantly beyond his/her own culture” (Zoreda 7). Schools should aim to develop
culturally competent learners, and learners with cross-cultural personalities (Zoreda 8).
Aiming towards this development is important because “the multicultural identity is fluid
and mobile, more susceptible to change and open to variation [...] capable of negotiating
ever new formations of reality'izoreda 8). Being able to move in and out of other cultures)1 Sk,
in a way that erl;es all students potential “cultural mediators”™ or “citizen pilgrims” /( w
(Zoreda 10-11). By teaching this way, students will be freer because they learn about the
constraints that societies have had on their development. They will also be more tolerant
of others from different cultures, seeing how they, too, are affected by their cultures
(Zoreda 11).

Classroom Pedagogy

One key in helping “seasoned” teachers, or teachers with little or no background

experience in teaching LEP students, is to let these teachers know that many of the

strategies that they already use in their classrooms are also good strategies for LEP

students (Cook 49). According to Lenora Cook and Phillip C. Gonzales, English
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classrooms conducive to successful English as a second language (ESL) learning have “a
high amount of interaction between and among students in heterogeneous small groups; a
print-rich classroom environment where student work is displayed; an emphasis on
exploration, creation, and presentation of ideas; and the development of confidence in
interpretation and analysis through peer and teacher interactive strategies” (Cook 51).
Many teachers already use methods similar to these in their classrooms. This realization

makes the inclusion of LEP students into classrooms seem like less of a problem because

teachers are able to use their same lessons and just incorporate a few other, basically i ‘«‘*;m.
X
: gy W
minor, changes. 8" W 5T N
’ rT Y‘u\al“' u){.j A ¢ 0
. . N - X X (‘ w
One technique that is supported by nearly all second language pedagogy gurus is L'A-\,,.‘)‘\_ﬂc\” "
o LW ) >
: 5 : ; . . : o ol
to introduce new information by attaching the new information to something the students o ‘;: Aot nn‘._\ ~
e e — o ——— oV t)“\l‘ gi
- , ,ﬂ‘q o
already know. One of these second language pedagogy@ is David Ausubel. In his ¢ ;\,,u\:‘ oY
. . . < 'hw“ ok
Meaningful Learning Theory, Ausbel contends that learning takes place “through a [ v
£

meaningful process of relating new events or items to already existing cognitive concepts
or propositions—hanging new items on existing cognitive pegs” (Brown 83). By
attaching new information to old information, students are able to subsume the new
information under a larger conceptual system. If teachers do not connect new
information with old information, the information is likely to be lost because the new
information is not connected, or associated with, an existing cognitive structure (Brown
83).

Good pedagogy, true to Ausubel’s theory, would suggest letting LEP students
draw from knowledge and understanding in their first language and culture to help them

learn the second language and culture. Cook emphasizes the importance of attaching new

————————————



11

learning to prior knowledge. Cook suggests attaching new knowledge to learned
knowledge through conversations about personal experiences that relate to the new topic
or theme being introduced in the lesson and/or new piece of literature (49). Zoreda also
supports Ausubel in discouraging teachers from using sporadic, cultural “factoids” when
teaching about different cultures (4). Zoreda promotes learning about new cultures
through investigative approaches that include “experimental and process learning
wherever possible”(4). The investigative pedagogy helps students “make sense out of the
facts they themselves discover in their study of the target culture” (4). When a fact is
personally discovered, it is more likely to be meaningful to the learner.

Another way for teachers to build “cognitive pegs™ in students is by teaching in

oveseuwd
thematic units. Michelle De Cou-Landberg’s book The Global Classroomic

multicultural model that could be used in almost any K-6 and/or ESL classroo%t%
Landberg’s book is built around universal themes such as weather, plants, animals, food,
clothing, housing, transportation, and celebrations. By centering thematic units on
universal themes, teachers are able to build learning around cognitive pegs that exist in
nearly all students. The universal themes can bring together the “diverse ESL
populations and, at the same time, help the native speakers in the school gain from a
unique opportunity to learn more about the world”’(De Cou-Landberg vii).

Part of building “cognitive pegs™ is to start with easy cognitive tasks and build up
to more difficult cognitive tasks. In her article, “A Synthesis of Methods for Interactive
Listening™ Pat Wilcox Peterson points out that “no other type of language input is as easy
to process as spoken language, received through listening” (106). Listening to spoken

language is the first part of language study for anyone. Children listen first and then
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begin to imitate sounds of their nurturer. To help teachers (ms;iga;t}li\sterﬁng skills into
their classrooms, Peterson provides teachers with examples of Ii;temng lessons that can
be taught to language-minority speakers in all levels (107). To promote listening skills,
she encourages teachers to use a number of voices, songs, radio clips, taped dialogs, and
video programs (107). To help make input comprehensible to LEP students, she
encourages teachers to use a lot of extralinguisitic support such as visuals and gestures.
Textual features such as repetition, redundancy, and simplification are additional avenues

through which necessary support and clarification for LEP students can be provided |

(108).

Along with focusing on listening skills, Cook feels that interactive, student-
centered pedagogy developed through small learning groups is advantageous for LEP
students being mainstreamed into regular, all English classrooms. These small learning
groups provide a low-risk atmosphere among L2 peers and other L1 users in the
classroom (Young 20). Cook states that a small-group, low-risk atmosphere can be
attained through peer tutoring, heterogeneous cooperative/collaborative learning groups,
dialectic journals, and small group or individual projects (49). “Active groups give
second language learners a meaningful context and a non-threatening environment in
which to both hear and practice their English language skills” (Cook 51). Young agrees
with Cook stating that, “cooperative learning is a safe environment for the novice ESL
learner to orally ‘try out’ language” (20). Small groups and meaningful learning
“encourage negotiation of meaning between speakers, focuses on successful
communication, and maintains little emphasis on error correction or explicit rules of

form” (Young 20).
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Teachers: The Key to Mainstreamed ESL Student Success,” Martha W. Young outlines
several avenues for teachers to find support in their attempts to teach the LEP students in
their elassrooms.

Two such avenues of support mentioned by Young are the school’s reading
specialist and school librarian (18). Young points out that reading specialists have
knowledge of literacy development and understand how the reading process facilitates
transfer of L1 reading skills to reading in L2 (18). Another good resource available at all
schools is the school librarian. Librarians, like reading teachers, often have knowledge of
literacy and reading processes. When LEP students start learning the L2, they must also
continue to develop literacy in their L1. One way to encourage L1 literacy in LEP
students is to provide reading materials in the school library in the L1 of all students in
the classroom. This means that the school librarian may have to purchase books in
several different languages to satisfy all the languages represented in the school. Because
of limited funds, schools may not be able to buy all of the different books needed.

Asking families of the LEP students to donate books to the school library is a great way Y
to get a variety of books written in different languages. This not only saves the school
money, it also provides a way to involve the parents, families, and communities of LEP
students with the schools that their children attend.

In her article, Young points out that the most obvious resource for a monolingual
teacher Mcheol’s foreign language teacher (18). “These individuals have
a great wealth of knowledge: first they understand second language acquisition issues,
second, they are sympathetic and empathetic to the issues of the second language

learning; and third, they provide guidance and support for teachers in the process of
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transition from being a monolingual English teacher to becoming a mainstreamed ESL
classroom teacher” (18-19). Along with the foreign language teacher, monolingual
teachers could tap into the vast numbers of older students who are either learning a
foreign language or who;r(fl;mselves are LEP students (19).

Another vast and widely available source of information for monolingual teachers
teaching LEP students is the Internet. In her article “Cruising the Web With English
Language Learners,” Dr. Laura Chris Green describes three hypothetical vignettes that
English teachers could easily use, modify, and mold into nearly any classroom lesson
and/or setting. By using the Internet to help LEP students learn English, teachers are also
helping these students develop literacy of another kind, computer/technology literacy.
Her article cites several educational web sites that provide information on various
subjects concerning ESL instruction and students. The information available to teachers
is so vast that even the largest public and university libraries would not have as much
information in one location as there is available on the Internet.

In the vast and quickly changing world, teachers are constantly trying to figure
out ways to meet the needs of the students in their classroom. In 1997, Secretary of
Education Richard W. Riley emphasized the importance of both technology and second
language learning as key factors in the changing demographics of today’s classrooms and
communities. These factors are still relevant and still remain in the forefront of
educational concerns in 2002. By using the Internet as a source of information and as a
source to gather classroom materials from, all teachers and students can make strides in

both second language and technology acquisition.
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Conclusions
No matter the methods and/or materials used to teach LEP students, teachers
“have an obligation in a democracy to provide equal educational opportunities to all
students, regardless of their country of origin or home language” (“Bilingual™). In order
to provide these equal opportunities for LEP students, educators need to be educated in
the basic principles of language acquisition, understand the socio-cultural effects on

learning, incorporate good pedagogical practices to help LEP students, and stl:ive*tgsfek

and Siprpevit for ~
out as much information on ESL learning as possible.
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Artifact #10
Reflection Notebook

One of the biggest areas of growth in my téaching philosophy was adding to it the
important task of keeping a classroom reflection notebook. In this notebook, I reflect
daily on how I’m feeling, what things in the classroom are going well, and what things
are not. The journal is useful for sorting out problems, reflecting objectively about the
quality of my teaching strategies, and for redording ideas and methods that I use that may
work with future students.

This reflection notebook helped me meet all of the following goals and objectives
in the English Education graduate program at UNCP:

e Goal 5.5: improving curricula and practice in response to reflection as well as
input from parents, students, and community leaders

e Goal 5.6: reflecting upon personal growth
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P Ferrari, Anyone? q
A young boy came home crying from school one

dny. His grandfather was visiting and greeted him.
“Why are you crying?” his grandfather asked. “Because
Paul called me a sissy! Do you think I'm a sissy,
Grandpa?”

“Oh no,” said his grandfather. “I think you're a Ferrari.”

“A car?” said the boy, trying to make sense of what his
grandfather had said.

- S Arudrewos SreShmaw clasSe s Qe - _
B Ao Volunrteeroork. — Could (&e T0Ser s I
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Teenagers

They wear clothes too tight.
They wear clothes too big.
They have funky hair styles,
I think they need a wig.

They're allowed to stay out.
They're allowed to make out.

= They're allowed to wear clothes
That let it all hang out.

“Well, if you believe that just because Paul called you a
sissy that you really are one, you might as well believe
you're a car, and a terrific one at that,” explained the grand-
father, asking, “Why be a sissy when you can be a Ferrari?”

“Oh! That's cool, Grandpa!” the boy exclaimed, now
realizing that he got to have a say in how he felt about
himself. “Yes, it is,” replied his grandfather. “The opinion

you have of yourself should not only count as

much as anyone’s—but even more.”

They’re allowed to have boyfriends.
They’re allowed to have girlfriends.
They can’t mind their business.
They're way far into trends.

They're snotty and conceited.
They think they’re all that,
They make me want to puke.
Next year. ..

Will T be like that?

Melissa Mercedes, age 12

—Taste Berries for Teens

Class| 2 | dliz|oo ;
|_ (Uhhh — Same_ eSS QS TS l”horlufhlﬁ_ Wit e 72:7’&/94 |
dit 7564’%4.& gy_ﬁup. _C)z:o,o,rp_ — s 9mup St aveS N\t krdaus
o da det ino (1ol AASCLATONS.  2f Fack —Ricaihiog
n paver o ot put o back i youl. T
o ' Lot #US Hushrate e becai.se TPuS 35
Loha?| hey reeed. TRey nr€od  to  Ekroas SO gorcpiryare.
S eusions KEillS = Coliytme 7 dedked Z oo .'
SUAlATS ol bing - UG ) CQZJ)” abait ;uz;pyf |
Cass Z::._emj Caad. Hrng Fars' 2 CRuop A8 2 | - -
¢ CroS cUSUSTioy_on Qe )/

| ) 7

alf{ AiSuuaSiond — e a_éw%/:y%r/\“ ]
[)Zcff..c £ .
/

St ov?S roex? o I
N /’L@/ bl
gk ClasS — T

Jaer [CliSruphle
(eSS el aplre STecokeJTS.
anly 75 eltcorrve ad my




_? ~the olosS 7 //190{’ % //z?('j'u,/ _Sf?cvffj = (/{_iz_//’
S Class WA, 0/ P09 o e ol S=e )7
vowkeS oL Olifferenxe, it (S acw,%{ doe.Se

]\'}US wer ESSenvtiad QuesHoIS Y JN[@_ g((ulj_i‘i oIS
ETC_:}I:‘- Houo do L ¥ etlec+ o }‘f)(_‘flflu!.’k)j expenences
ﬂ"‘ _\/Ul’uj is (+ Vodugbe fo Ny )H‘: Jo e abw to
refect o leorning eXPeINeMICeN

b

h —

"
Comine Humn thed (€ d grt"éé{ fo ek ao ‘
m ,’.’.‘in,’-u'z)\{'cr the ‘, Lol f*j &‘f ﬁﬁf /(’)’)’l@btﬁqé’ (e (18€ I
Hhe ClaS o ~ CISL HAL 1&9 wunte Adowond ond O~
Notecard — 1o Past ot habulletiis Daard Fhe (s
x;/v\ th-l")lﬁ-f/l |1L(u Qe (Dl/t’ﬁ '/O __-H,LJ "'I'C') \MP/Z)L)(" H va
%‘_{/f&ix 'f;t} Ot i /(?J"lﬂt{[ﬂj(i,
= S‘ﬁq) QD.(UL”‘\j SCJ’\C)J' H\m{f-‘” 9@ 1 e
‘fD Q,L{Y"f'?((-LQJ,’-V}’n’b &

f BK— sﬁ,i[’{—@il}"is T() -@L,Z]’.L}_.L{a'k”" e Sdauv ES ’“}/f'Lc.‘;I (J&(\J'QH tﬁ”_i -

yeseavch o Ntré ¥ __
LD - Qe;m-}u(_-;{gr- - Hm) Lirocu: Y I’][‘L,{_j o «d= p/);’"’“‘@k
Y& o TES IS he "{f’(fuﬁ wJ fe .

SPN Fonice) — 4;*(39 ;’)f\ew* / ;’U/u-ar.d/ Sfffh/)&- / (_'c‘mmum.&’
'—Ngj‘}—t“g ‘

\

< iy

——




R

—

Y13 Mgﬁg\l_ Clgss Aiscussions on o (gt makgéo\
'ty ClasScoom = Looks like Seuarts mfc-z =}
ra:usrowm as a ClasS. TTheny eqch Studon
olity i provemenst gec) +eat e Loill
Se?:;cr A?exf ,iu)C’.QL “Theg Lol Lmﬁqu%

- de ond eps write a Hua,ﬁ dral-+ O A
———phect Ao be posted 0N e Glality Control //ej—;,u
_ _.bdard Mext ek ﬁwf woill ave fa sSe ap)
— tlample. of hao ey med Heus ?ﬂ //m Shar D

}435, a

_ i __4‘@3,0 Me Yo ch /}y goa/pf Creq gﬂ@@v’}

ClasSraom _ |
Moo peat - Sadersts |

g Pow> gl (SinG |
i (c |

% /ailt/‘e < i
kﬁfaﬂ M@(MO){TM f,
L""Hﬁ

Qess | Ewaluation - |
-} fc‘al; fr\;‘ju:;cd 'f‘aJLfo :
o ern abaut what ‘
kel b buld g @”’CL@Q '

Qlasseunn 7T} lled

out goahi 1%»( Mxﬂ,ueth .

Ond Prido L_,uj |

(i ccmp/ s}uec/ 7%@; 7@\@0
A MJO @«)g e The

Cmﬂaﬁd«lf W—Lh&o

I e Jl’ibuf (/Uh:.j JE s \mpﬁbr‘ﬁmf

, TJD f’d[fid (J‘/ /C[’H\]w Vg {%er/:e;uce\s Songches tie. |

— T (owerSutions hrled 4o ,Ofaﬁ:.)&;dréi —~ So 1 lahodiucd §

| i ‘Um*,gj Your Patdession Oryect ~ttron Seepned
M)hj IWHEreped  in Hhis / /%Sbu? g/) 7‘;;; a/glt‘afﬁw-lf

x&&&&x&ammaliiaiﬁﬁaa\\:\\




C

e

5’?0@ Them hoo 7 féf;lecv‘ 0N m /c"mw !\337 @r

®

T

I I thom aboaut TS ClasS aw Froed Fhom THs—

Wﬁbﬁﬂ/ﬁ y M\QN 5
Notetoosk.

S P a5 j/dm@dﬂ W Tha_
wurre SL{/P/? S-éﬂ/ WIL _l C/-Q—”ﬂ/ 7Ae

OYC V’@/L/é'ﬁﬁﬂf\-) _)Z/u._f S//;W 125 /ﬁdfu_) (J_)Zm,}‘*
(rere ﬂ»‘fﬂfj W desS coal Imﬁaffzm) 7+ gadid

© —/7\124/ [ives.

am haw
[oroleys

Leed

| =
—ty }

ChasS 2

LOITh
| Ihoment 100
(,al[n\{%
| mm/mb.ercd what e Kavived

Ral'%

! W&;
QSS

|= S ﬁtt"r‘

’L\'LJ
O\

‘“{’/te'-' {loo tids o

mado

Mmetrog Yy fhought  Loas oSt 61%(,6 e
A0 o

_ (eSS Lo 2 CUasS 0‘55@&210:\) :
~/o Fondle h{a/m«l cu’qe/u pules gre
— Coutrd ’77«41 eSS . fousever™ L o) F

cw@/mue‘(fﬁd\tug “that yet, /mu#w Q?é?‘g_f‘__

Loce b @/0()

Neel to prode

/ﬂr meﬁrf Qlss— 7 gza/ﬂdﬁ’é’ Lods b/pﬁz(/.
The Oppor-tumity o Fve A Problnn Soluirg
chessoom, —Juoo g UJﬂf”e Mme
‘(Ofni 1 asled —themn 1 { thec haol
Lf({ykamc inJ L//&S abaut
o /’ﬁdf'\_)d/c .S St Fuadon) " 4’/”&»/ Saud Yher
roeTTon but N re/n()mézemo/ WY, s ca
(ch,uij d /ﬁﬂud #u»{, Qoud O( Jordled he.
hom hetten | Q‘ﬁ 2 Ty resmesmmber (ohat
et oirned. “The - c’/)tdo" Yhon to duScusS
71 could of Mr\///léa’ —;’//)e Sttuatun. £ Coutd o7 Sen?
‘Cha 1L out ((,’/{ /LJU?’M'ﬂ) Gr 7. Qould oF
om Solue. Fhe PrablinaS < Z aSted Fhem GhicA
GI_,M (’j/@é_@t" that
%M*g feorred more /97 Stum/ i) CUzsS

bag . -

g Wotung  Aforoards a sa/umu *fﬁe p/zrbwf’h '}
7 | e et s s Fa g |
were- g)./oj o V‘rj |®) ’Ez/\zdca /(HZ)LQW)S ﬁ')rm




-
L
=
»

J
[

1330t

> cauSd (e Qard

J

i
|

f
4
|

asg e

'fhf\.iul G
1| A ':"cj q_)r:b_!..ﬁqﬁ

Lff

A0
les

e 1as
a

[_.LX"LL'-C’
|

)\JOLQ onNI . _:1 asted “tem £ H Loas valliobhle ..B{ztp
N ot 60 This !3-603'“‘(3"'_ uSCussmg (o€ decided /1 oas
QT

Clgss

vy et Pacple. howto handle

lett 1)

Cia [%,{lébiﬂ A QG.C:‘f’I _|'C‘f 1AW
Tt'elsl:#

Class Used 1 4S

Can:

|
@ Clas3

]563’?’16’ OAIE. T

VRerras j0 Lo

- s 751 oA
. ILSe Plewrasg
B R tcd a/.é

1) A4S }_C/e’.%g_ Tho

S TeH0oS  Loe mm]; have o _{Zi{_'(:_’ _éa:}'re'ﬁz_u/_‘__ :(—f).’l‘."(.‘-[[ﬁj_i};’)g T Wy II
. ?Z{ﬁ!‘ V&{jh#ﬂt Glassec, Shll Sirhog v a Curcle = Jove jH B
X 1 I ; MOHS_“ Simple, Compound, yun-on Sentepces
~ CxerviseS i the book « (ourkSheets  ~be Sure o |
poke it yelevant fo (ife. _ LR “
. Sy ‘_f-i..r\u'sk_Sumn'n _ of Soeurce- on S.S. Sheets -
|~ Broinsternny  esSible  preers
bﬁfog &be.ﬁ:l_.el__Q{:'f' “ﬂme IHernet  on e~ Coreery .

— ON (MO€x CordS  \Lonte Pow  PDrdolesms They Loodo
e to discuss 0 QL Meetings

_lurtre jpoterested

ik [0 [ Funteadina]
- Disaussed  Yarous pm%mm 7.%&7 are intreSteal ,;4};_ i
bfj bfaNS‘fc}_rm:/_\_)g_ ,Dmﬁa&f_xfaxod’- 2 had ! Sudeut~
vecord _our bronosiorm oN paper LPOOSR). Atter

brainStorm g, Thuy Chose 2 perfelsina %/w%
Ther 2 fsld o ShdostS

el _for TAIS 1o, et They (rould be vegiiredt |
Ao ar 10%eryiecd LA 2100 ja) Fhad-

- .pmz%&fz‘af\!- Thors OF (oulSe Fhe QLesHon Quose,
1o, 2 dow F Ersco owgge P

) [Solve SRS (e (St Cwamausd o cirele
@wd_7old e 7 profesSias (e (e wterafieol
ho “propte in Fhe ClisS i M{Z frreco.
loSe 7D Thum Hhad (LS I e o
—Aprofessions — re wsere b to Jocate o
iy Lrotellions €kce o

rO QrtiSt. W A oelanoA.

O jtri e fovin Jhatl 72¢ Steate s corl!
Aher [terviec). M dre rap@f;

Lt ‘#&p/@@f L Qm dpo - 7

L7 noees fo Ufaice ' Lo ..__-qé:_/gaj_'%&é—_j_
It SZe  po/oa £ oL
S [1elédenl O gur™ Cuvvrcelan .

:f.’N(;Oumjc; ‘H’)Ezm 1o |

= 7%—/5 _}Qf&é-}d)dx\) =

.

— 1




B/ /op

Ciass |2 _— &
We are j Vo Wttt The o/ <& Stpod
“Pol/ver — ol G/7 %@Jer JEtEErs o shay [rned
(N q Scheo adn o Crested 7P LoV
A i tﬁfﬂ aboil TR0 o €.
= lhich Clharacter did ldé/vﬁ wﬁ% 2
c Mo id FHheS /Qe/‘ W Charvoge. Lrom 1he Start-
ot tho povie #> 74u; A s 5
s (What caudSed 7%.@ Sﬁ( don?S T C/Wuye,v
e Moo 1S ThAr (ClesS a7 7%9 ézﬂﬂ/ AN A of
/Nov: € Soallar 7% LS
e fw dud Fhe (Closs Charge. 3
- Whaid (awused 109 Qhovge -
/%w i ‘/ﬁ( Svlquéaﬂ_)'f_? -—éQ/ Vo L4 ?/'/ug bpj,/uxu «Jg
07/ ‘e novie > fH— 1tHe _e/ugz’
¢ Lo does TAIS  peladte fo  Ouw d/Sc,uM/a/d @
of ) Stulont é}g—uaﬂd‘ poerl 2 |
« Ls /7’ pmﬂb@ v CAlads 7‘@0%@«&9{,
EXET B P.éfc_epﬁo/u’ //Lp Mﬂd/ ClasS

=

i
o What did Jho SwdenstS have p/mte _ar

X fiow) aves +he w s of e (ClasStoon Chawge.
aleirini J he. Guuvie . ulw,f did Fhéie (fmu?e-?
do 1 e Studants ” Codel Loe ngale ome
(hages ke A4S 10 Qur ClasSrcom > lha
z.ﬂduféf/ SLS Do o US 2

ﬂx@ éﬂ /V’U’“Jj cﬂC /'Ze UYL E ‘_//71 e L

LE LA LES.

A\

= _... N '!l\

),

% N% ¥ B¢ S °




& 3 y!

@’Eﬁﬂﬁ_
wv)

ﬂ”%n

75 VL;,ZQ/

= =" : E{//f S ‘h/lv’ |

%f}e d m@(‘(’f‘]vxf /ﬂd/é? t d,«bf/ﬁj‘ _ I;
— = = = i

@« '™

& ®
 d
@& ™
@
& ™
o ®
& »
e »
o
«®
it 54
a9
e D
C
o
e~ ®
Ma‘ '
e *
e *
.,.,!,.
‘,,_‘

Q)

. Lf%wan;f”
V80

¥ WA
cﬂ
WW/W i
ol do iR
.
hool cﬁfe ght be.

A C«f(_,

U)e,{/ > 7’?”
&Chf/g
—
- %{wﬂrh — 9}/‘ J‘E’No{ ;
elop G’ veSeartn [ I
gect |
|

'7—0 Aeter
e /[JWV
e
_(ng// (arke _
1

Whose
S7and
Zx 2 inportast 2. S
VVZs LI tarn! .
J Sédc/ i
4

J C,gu/.Se‘_.

¢
Y Cohat
cha’u’?
1 S’ (,0():,4/& [uéeé/ 7(‘7
| - Lk ISH fa—

e

s
3
TR

- 'Lﬂgpdr 'f‘ |
/ /aue / -,C U, 741?‘6 ]
iie




Ep2eH,7) — N

1 Schoc) (ﬁ

_ /-,'/'-11 4
o ,u\_'.-(j

Why Wh e You cheel e a (i(;e_(‘f(r-._ b /7 of ars 4,
}(r(ﬁv )LJL." (“',{f Lf(i')J(( ‘

(_1(5/

/H ParCh M Zhsca
}\(_ ne (___IJ)L/__)
SN ZoSe Tl —

{._:_.,.-’.)f_g:‘” 2\ Z((If ' ;.}

YW, LSS

/} L/( ualih M ¢ ({éi_{(a[’_,’ f?/
Frx3/S 'qu ;

Cooke,

& 7 }_l:’i C l"l ‘/.r‘. ‘{?} f’t—' ;
Baars (D383 "/?_‘77)
/}_\-'f‘_f ) /'; / ’j))

.-/__
the ottactire (Classrong (ED:
f

NAAY/ | | A¢
[Af() { j '1’) . }I e L, 5 /
3 .)'\-{ L ('/" Lf”““‘j » <.-
IseU 08822 5¢/ /4

L', O.f) =

/LQ{U/!/ /(’{ A, u/
he <chool 1 Chassioom e
oy ( D38|
i
J)Ur}.‘c. ﬂ i ﬂS"
wr/l! / 1AL LL’!{/ SE./'P{;\.{://‘/{Ké'(/\(.__;-,.-t _ét.'.')‘tfff;«/)f;.- ST 54’///(/ QS

&

[BI025.3. 652 (99 )
/ {Kﬁ/\ﬂ’/)/*( ,(;{)(74 .
/'ﬂ'ﬂ 10455 [4T74K

/J,}; n‘\_,.(/fl
RS7 #&3

S ziti0ws ot The

&

I H9X

4

s

/.._.:

|

1

4 / 4
7
= ;_

b

N
R

b

o o !\E\'!\!!\'-\“__\-‘-\_

|
1T N

\

" mm—— ¢ et w4 o g v e p—

&




Sti0dddidnddddave.

\

L LAAAALASddAALALLLLLLLN.
sdildensde

ALEREE AL

o aks’
- P o G
A/ H ( cW‘ U

Vtarainyg I

ww-g307 3/21 2%

l1ssw: co1 3 - 1784

e ar? ¥

c
¢

/_"'l)r’f_ﬂb’f") 12 ONY

v ) Coe 3 . ] B el > ~
/{1- ~ f';_'f_ g2l )’L( 0 ,{Ilﬂi'l{j =5 o J‘}‘ £9 ,{ ) ( v Y = B 1

o

-—

h T3, Wl z2s3¢4, P e 2 .

J 1 E
2Ogr ¢ KESeAarc/~.

\Ves |

| G—-e (T t‘f) Star ted wi TA _T(\YIJ"Y]

& clidecibiwad | caderSiaip Nav g2
Jol S0
JsSue S
PR ___.____rL_/C.}
e ey L iy Y P
S Lit cal?e: Lol éé%"(“«”/.\ﬂ[ = TN
7
_ _ A 4
bt N | : _ L 3B -45

Mar 1988

Aducatzmal LéndensSiip = (245 Vo pI8 ~ S48 A & oS-

-




e

2 ®

Discussed Fhe Mavie St + Deliver~ f%n" wup e

| é;mum(‘ 10 e clossroon Thed <oys " &t Cavas 2 “o piligk

| phears

Desire. . The distusSion (oS Qoo ~ (v T2a? Yha

| Sholepts Jiscovercd Tt e waj Place a /machs =
’ 7

| ('oo/ “;71_::7

‘ TAL oM
Qa2 S
| ?%«,t
| Ot

[ Seem
| dava

F e
| Vo e

an

/¢

is (ool [S iV Sehoal 'l it Sede o Seros)
Y “parz. Shis Reren has o jobe. /s broardS -
9. crnugs, o i73) %7 SaiA J@ﬁ Zr oS Seriy
vk & JoT 67'/ A7 Sy (/‘(ad&j Tought

(o' e bfﬂb/u ttre (areer Searck @gﬁf — SfeerS’s
jatensbd owd Cxcired Cbad The pregjed . Zivc.
vd o ClolS IVTo 5 groups 171G 10
Forr roreSSiare /Lu%effw{ﬁy @ AfA
Wlenm i Cchli €S o7 d/ e ,Q)/g/u Loak .
s bad 76 /74/7/ 709871.er~ A U 22/e .

Legponvce G G a2 _o/ Cﬁ}z:?ff’ /_ 75"07-
ﬁo f 20

(" Aot O d predure. (D0 Thoe?

g 7lei— Card) 7o ‘@ech atter. 2 [calk
B ool g Legld Frole jts Strad
o~ At ey Il The SeodZ o

. o ot A I eSS Sh (A 7?,
ernSe of "%‘Z//ﬂ/ ‘?“J’iﬁﬂ./f/'?‘ 10en ot r > ST

W lohc Seom , Lovd o Chaurs fave. F)
e 5@7 o -

5o F— A /ffﬁy /ﬂao@/

47 " U\.)”WN \S?Uo(,ﬂ.zuf;j are U%QJC’./’ ) '/‘fuﬂ av e
(e IeSponsible , they Ore aboays Uichms
0/ Someoe Lo has G Z_Eu,dc-/ their mfjp/;,. e

f”{S"] I Thew follans “Hat A itis gc ey ‘
it 1S /;‘% gl e better Choice IS /93315',])/@,

4880eennngansannaceqaas

Vs \l

2

- T

em— r— Y

I

|

- -
—_— e s R e e e s =




"FrrrErrrr

A

v

yeeeeeereeeeqeaqnaqqaan

bedsiiiiddddddd

Wi

_ Cf’g /%S/zgpﬁg/ujj z,/}az W 1 (e (ootra) /fii”c?? 7’?’2&
_ ../ Il Jeprr ) %’;m’ theve gyre 74zr~ z’:lé,/M j‘
. 01(7:3..3 Thoro +6 ST ydurvA (}ﬁmp/:)/ NG
'/Zv,ﬁ‘ ey are Jhe Yoctims oF & 5/&(0@/7()/\,)
77’)452’7' ? & é’//uﬂ—tﬂ Cd}u/?’b/ 77 / e TP |
4’1/ _UiChim , gnid Tl QNG|
ol JIke. Oﬂt ;ts a. éwd& U”)O/ée‘ 74 |

2 (s gliways e dittrence berrocn The
WictureS 10 oy fogdS arool The S;7uod— om0 140

/

e poo-ld  Atat Starts US __Z'_Zl_@}v/uw&{{ ;

4 ,,2?, Chalohess Lo are 7%{&44‘/’)7’ IClovardy? puderiad |
il trake aro effert e rausS e TH [IaAteria l
77775/7‘ 21 Laro [Llote o IS ErLeriay, |
. é& bt o learv bt akep Do I,
//7"/7% Lo &5 pyate) Hapn o

_Withast fadure Lids foup Lapen g
IO Fhaur ﬁ’ad’é’”?/ Woddds

- &q@_@wm@g iy ZUUO%(L/

She a/utz g(;%/“ﬁju/ff it 7’2@;@ (o, ‘ﬂU_/j Sush Shoas.
“/f’um” ﬁ@u-ﬂ e A

/Pachec as mmag@rj /%/ij Ae«jdvf/ Zhe ﬁﬁa(/ﬁﬂxudé
M awgeyyal sole & y‘wm‘ reward P i SL

Seathors Ofwu/ob, pmc,ﬂhm( ﬁ’om Worker fo

i mg/w{}u/ ——— il . — . =




EFT

149888844988
Tiiduiiddede

Reeeeeeceeee
PYTEITTITYY

o

b

[

-

IILLLLLLLY
Phhhsssensd

%

Q/ Z//Oc)

' vead sl w9 €950y /a) Fhe Comf‘dcie . Tha
deamS Loorked O w\az - Feam JUQ m€ S
pascots , haodShales nd Cheors. C’J@&S‘

/0W Akad — F ) S_Qém_)(’ move d’)’}/k’é

ohach  meqroS A’Jﬁfmw_ IS ‘/)L@w o7 fealSl Al

V2 )ea

Skits. abou? Wﬂm Ve

__ /[)marmw 7’/1.e, O, 2) g‘ff’ i :;fzj [ /{)
-%mups ;0 ko a‘ Som

“__. éﬁf bad — 7 9 lopino g “Zat d,é”/ o7
Tlem Lor/] <S¢ éyly 720/ oro Sexctrinl 75@6_
o Moy

vlmﬁ/wf . ‘7/Tuu 7 Zirm gm Og
AUWd’élu@c % Jhom e Conxep [ haica
(Were Hle ady qQ:al 298 L hauve_

___wa ol drer are ou aors. e cotl
discuss o 5 faSic puceds ure all hape

Wh shet I epih Stit L wz/!gd,we.
ﬁmﬂ a hordout of  Choce The @é{ﬂ
Hlot poe Lol Use 0 CULASS w
)ﬂ/‘df}@;ﬂﬁ (e QJOu?L —,Z (/«-29//0% 7(47
'(Lf«@rn . wevkSkaal- D Loark ot z/u/O:« Y i

CJCZXS&S e /ﬁfmf\):uo —;’Camf -;caf 7£0L4r"d¢;14__i 20O

cellections have abl ber [osihbe, Rt fi-
Mavbe 2 or 3J47T/ﬂmq}1 My Clastes are

e o>, 2 reattl Bk Fxis dea of
/o j Lorll inCi%ase. StzdeTs 1 ot o
7’/1,;4 deeld & Lart ot \Sﬂ}ﬂ’}fﬁﬁv’gﬂ‘_

//}’MFA, ,;
/7(’/ 7 a7 -

Y oolypseSS. %’717”_ mz_,Caéé’ O/dauf /! dsk.
e < ’/71_‘9(@/\) 1N ol oe 07[ 72»& Chaurziter-ro |

) bad [mosTier Studen f o
igjji &QSCAA’-VJ‘ (b S ch  pneod) [urtre ool __.

lrte ﬁ@; (rll have To ihors & S?ﬁ{a_ﬁd'u

2 ._ i




a’K/S,PS A S/ Twadron CQ/V){’ 1p N CLa8S
S7e (obore 1200 :lcys Lwi’/? wbxcr - 7O e |
@‘/ I wd e &éu resojve 7 |
s

G (Cholice. ﬁac I C/uﬁ_? yea AE
i c% %

Sl %a//a/df LOIT 7LL Acm of’
% yeSearieA
{

Wz /) /f’af/wm¢ Sens i
/Le p/ C/;o/(e % O AFSSyoer
| k2 | 6 /uqh/‘ /6'407‘71%7737

i, |

7~ J‘/U(/ A Apf S Kon) - 1

| pertormansce . Because comtrol 7‘7 (S_Lrin)g ]
| L. S0 ij art of Hte 7"1‘2?;%}4) ' i
| (g sphece oro 71— plows  how 2 &R |
| %@2%9 ke Py w / "I
| — — Goed +o Shaw how Studes S P
| Al Q;St 2 motions \ bolicoe. Bt Hhare (S ; e )
" -

i : Wc’l/ 7o react 12 7L/L//'J %) 74/ .\_ . [
| — /zcw to sthom - DLiFS are A |
| e 74//\3 fhe S7 L olon S Feu carj e |

|

! Trohp| to Coicef™ Adadas Wmﬂ yactionS 4o J
| ooy > % oxter nal Shoudi  ps Choile . :

P loprerie] (g fo react thal dy o ro T 1
 red ligh ]
‘ nf\ﬁﬁ"f')( = (,/Céyu “e f‘f?w L2y _ 1
' llkfgi__m;“ l.Sf““]Nﬂ?pb:}? oS chosl nhaqg //u 76//%2%1&) ‘
JRud | | %O‘w StloATS /L/*f(/"O{J' gl
e — (ere Loere not Dol L1 >
Povod 5 med - g
ey | '
] | | ¢ <ol
S;wf«'uf . F




Mass 7 \'le_\o.l_cﬁi_jﬂ:\_@m)_ Lessong §

@QM =L 3z ng Loorred. alout A0S 0ass
S .ﬁwy are. Lovtr %%_ézmemf;ﬂ)_ Lot Sh4S
ClasS  Bisc usSibps eelly et el — ] ik
Chagice %’.wog LS V”éwigj ;36’7.4\3_7 o holpe Trenn {

'- ; e Al25/00

i et @ Passcut Homdout | o Wse (When PoblemS Class
OF Chowe ’fheo?, anse..
@,u{j Hon S _ -

” - "@ DLSCMSS "“The. ab [Jf“a( to {?j{l_ﬁ” Or\Je‘:s NeedS
o, o S __E?i_@._s_'@a_q;_;ming_ Jawa o do"So ' a ey thatdoes |

. V| Not_Step Cthers ol Ve ab 12'5}4 j oo b
ca Bl . Lol bl thesr peedo. 4
= = |
& C//C&Sf; DiswsSiond | ~IS —here. g Loy Ho Lo 1f
o _Orotio f?)u_c’;hoﬁ ___grﬂf’,‘h\u\b? _ ggw aré  (bout Yod
a1 (I | ChooSe . 7IS .‘Sﬂup‘ld 3
«®  Goolf| do Mo mare. “he <tudensts.nore avxave.
- : 9’/1”% PIAISLUSS.ON) -that™ ehavior (S pot Coussod b%
il B gt hopperced Ao then . Itis
«® Caused & kel _GeeS or 1D Ride
.)4  Hoar h.Q_,&.ol b ) Q‘mk bgil’wfed“tr —th ]
g 4o, Fhey are  choosig o do AL .
e -2 'S . | Could ave  phoSekd Somestnisng |
gt = | 02000 git_*(:—g—@_(‘_@arf‘ - e 1
e ol
i %}}\m e canmoT be reSpos /bl

="

what others o




Class discusSians oo Choice Fheory remt _
Wt L Jove 4he (ldﬁzu» ’_lf-)’ij, Of ?Jmo&?b)//g

e  Studerot Lept 2 m‘ﬂ:h Zmo‘{'zf@r
AT T SAhe 7CI/UC\_Q’Q«1 C?O"f‘ ‘(("d U

e dugh 3 el out (»  Class b Shut —wp :
“Todl '~ e temse oo Just L0ighed aur
AssSion oy Choce Hheam — ~F  alked heu—
Robid “dhat %{e O r)OU .,/\;%\jz. Sj&zfdlg Gl
Arogow: GO uStrot2 =

. Om: mé%ou Qo] ;’j)D, k”ﬁjod have. ‘_‘Hﬂqf -
QUN‘W Al OOl g | uqlf\* C{,b_)cu_,{
Aeod (mealize! o oSy 1T Lwal
metller  acthiondS. P Cﬂf"--—- class.

at{du\f'f (ermunre TS Ol

N 2 B\ B\ B
J_.. Y YT il

d N SO

UlS)ionD

AT | ked itwhen we hade the
@Scuﬁ‘f(ﬂ be(Q((dS“e;)'} f/p mMme Under

lnteres‘m‘_ g OXN D58 covnf
Oy SO bz Sro0id O
Ve e - 0odo 1S

(0o seqspm

¢ Ao, . ik Ofn e
Znnther Tajge Smih Y25/

Postitive
A 0of (——\ asS C\l\of VSO i \11(¢--(« IW”(:

NP8ttt su0d whe, Ré&tn ot e HF_L
o _S“Llaws Noyr S‘HS’} el @ C.::e,q C(‘)\J 235,




rrrs

.

S edddddiiidddidadvddeee

aqqyyeqececeeecaqan
nl

NAIAARREEY

|25L,

o paviter H 2 am Creaog Y. Qz/@sﬁ},u}
feSSoroS" T fave e StudeRotS Al aud o
PV Lovrn gt He emd of  che class.

WAH st ol Hese oul Ao lease e dasseoon

Choice Theory Questions

) lam" ing."

. Will what I'm about to do bring me closer to my
friends or will it move us further apart?

! Do you need ing to get what you want?

. Will what I'm about to do make my friends
respect me more or less?

. By Ing am | really going to get what 1
want? Why/why not?

c‘a&-’“' el W\ [y

Pavans iGinsa..

ing really meeting my needs and
helplng me be successful?

. Is this behavlor interferring with the rights of
others?

ardont | Stusensts  Uoess +

Over ¥

-

. What is this behavlor cosling me?

. Instead of ing, I could try
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